5
o]

pirnd
2=
]

bak b

o] s}
93} A

D
O
1

kel
o

il

3. 871 mAte] W)
71 m-shsyol o

ol
=1

I. vele

ML

T
ojn
K

s
&)

7

uth 29
e

[e]

=

]

=

P, 44

D

Ao 9l

}

©
i

J2k(teaching strategy)

1—

He ol AR

9

. H2E

x

Z,:
o ¢ F8

al

1

3
1.
T.

APHrEE

o 2

O

g

7%

L=

L

AT o AFAEA wAHteacher-as-researcher) 2] 7lde]

o7 0|11

wm
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o U9 4L /M AYF Ao, Fo| BB FAG BE %
4 B2 el FARES M@k, Teld WUES Radl) Sldl B

=© 1 i

95 A e e S He vsle @xlekE, A2 el
geklel weh, 1 A3l gle] 8l Aok el ek ol B x
Y oldF tE Fio] Zxur] ARt olE A Y AR

2Rska =], ©lES &3] A= (comprehension strategy) L A}

Azle] WA (steps in teaching procedures) &

g FEou AePE sha, WEE ¢ £Ye A% T2

(reading programme for lessen) ©| AW 22 ¢17] aspel] thgk AR A<
Z < (approaches to teaching reading)< AA|3F A% k).

olf e Tt S uF-otF WHES AASY] AeME st

A BEFE e o" €43 7ol et} Bardie ot ]

FOE AME 7 3le XEES F 7 AVEL, Y 87 1S o8
& Ak o B H|gsly| Heke o8] 74 SR ¢7] mr-shs Y

1) o9} Bk, w53 By B folEo| BEsl Alesed, dE 5H g
3 2o} w5 (method), W (methodology), W8 methodics), A7
(research), A(approach), ©]&(theory), He(strategy), 71¥(techniques),
A procedure), g (process), EZ13 (programme), A4 (syllabus) &
ojtt,
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3 @, BadHE 49 SHo SREEE
A}Hel B WEE WA AR, olg g A2 ¢7] Aol

73 EUE, A1 SHAN AASE Alestaat gtk
ol ofd WA e 8] mE3 AdH =9 A o|BEE &
Mete Ao BideA] Berh Ty oz 44 A7 e
£ A Aol AAAS] o] mke] 555 AEHoR F
A Qe AT $2e] EAH0) welg ek BAAT)E U
7} @ Aoz syt
zoz, AzdE w5 Uug BiEel U 4uge Pz
B o] /E@S 2 80 (terminology) 2 AMES= A go] $AlBIY. &
& BRI AR U iRk S % & A, o)
al;

] A T B Aol Uk AL ABE, A9 40-50
W B B4 S At & 5 Q). vFe A3E 9

2) ml=oliAe] 7] dAte] wigle] digh Ui, 2000 U Handbook of reading
research, A37, (edited by M., Kamll, P. Mosenthal, P.D. Pearson, & R.
Barr)l A% Janet S.Gaffhey & Richard C.Anderson® ¥=91& F& 323k,
Colin Harrison® 9=¢ Z%# E.Jennifer Monaghan & Douglas K
Hartman®] 44 A2ARE IRAMA W& Z9A], The Reading Teacher
(1999)9) A& Cassidy & Wenrich(1999)¢] 440 s} Aaiel] digt A7 &=
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He] B A7 E ) mE 2 ol 2% @R w4
of Wkg3he tlol]l S2olt}. o)e vhedt 22 7] dxdow gk
2 4= A Cooper, 2003:14-16, A912)3)

1) dll=(decoding)oll CHEH 2=

1960““119} 197OL4EHT‘:— B2 8l7] AETkeel Y71 sl=e) A

hension)< A2 = 0101‘/]'3:- olglm Az}t 18w BEFsia 7]
5 %S kel YeE olde AAE <
09 2K G S oo -

2) 2-Fsl7l(asking questions)ol| CHet Zt=

1 BA A EAEH AFREL ollE AP ARE f3e ARS
i AU A E AES] AR, ol2A 917 msH
W7} oy}, WA= Barrettd] S8 £7H3 28 oy B84 7)
gkt w9 thekst AEES SolAl 7] AL (Clymer, 1968), &
Al a1 23, 2 FFoly B (basal reader) XS] AEH-L UhkA
Ao S8 A wsks Wolgp|itke Sl B9lsly] 9%
i 0 2 AMSEATHDurkin, 1978, 1981). & A& gIRE ARl o)
g 34 ArP] S8l ARE I

8Fde BB F83 Fi(aspects) S0l 3t eHJo] Fol&
A717] A8 RS ARSE. A Y& o SAEC] At gl

K

of

22 9 A2 & 9k
ow A=, 7 AT 203 29 AVIE ol &ie S /i 2 ol
2



;O

o 28 4 s ARES Ao wH, E3Ee o Wol iE
Ao1thBeck et al., 1996)= Wgo] it} o] 9] o549 V] = &F
o= wE 93 weHoR gol gt

3) =3l 7|=(comprehension skilloll B Z=

1960t 4k, 1970Lﬂﬂ1 Tel3 1980 24t wSAES 9
He WA= 7P 28 HPEL ‘&3 7)%5 (comprehension skills, Otto
et al., 1977) )& Edle %‘%H AR 715EE ANTE Aolgke
R.o-9 77] A|Zc), oA AFAET wSAlEe] o] ol thek
FES A /RS E BFela, B walelA ¢Vl Ao 7

g 71223 FEehs ) @%éﬂ\?}((;oodman, 1965)

4) AsHe FZH(transactional approach)oll CHek 2

19704019} 1980\, W, A g, ddojd} oo AFAtE <
g EApt 16H—‘“= A B o|B3)slaL, ATE B 11 o]BES 9
R} (aspects) B2 FH5E 1 A= THAnderson & Pearson, 1984:
Smith, 1988: Spiro, 1979). Rosenblatt—"— Aoz g7zt A1 9
2E 7] AaAYehs A& A7Iga, S AlY onE 7
u e A} slen, :1?371] ki WQITHResenblatt, 1938/1976,
1978).

1970-80:dthe] s} o] BEL B ATAEY AtnE FIAA
1, 971, 271, W], £71, ®Y], agja AluAge] #ed SRR
the E4A0lge B3 #YS =23 Aty galele] Alelgat
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Lev Vygotsky(1978)+= olo]&o] o83 o] =&o 7 dk5sid ¥
The 71842 /dE ATt A9 2 AV, ATAEL olo]Eo]
Z2V} e FAE 94 ke Ao oilgl AUA 0 2 (holistic-
ally) A& HRthe A4 7l HATHHalliday, 1975).

ojgf3l AT A, WA= Y71E EAA S (literacy learning)©)
e g #RoR WA HYoH(Clay, 1979, 1982, 1985, 1991
Teale & Sulzby, 1986), ©] 7I7t Bt Aoke WHEL FX2 A,
& #2149 BE Faspects) o] FHOE BE|A HH, A tio]
AAAEQ T ARSI

4) #&Ersl 2% balanced approach)oll Ciat 2=

1980-1990¢t] T4, FA14 o] ZRae FAA] Sl ] Eﬂd
FLE o] opdE Bt 93]
2 7] A T 7EEAlE A
1990).

o|2x] AHurgI AAXQ) 71 27 BES AT PR
Aol Easto] WlaHTtHSnow et al., 1998). ©] AT
Aol el AAAQ A Wit Aol {8E s A%
23 =8 AFERE FAET}(National Reading Panel 2000a). gt o}
Ygt 27)9 g B4 SHE B3 AAFHCR sfEHo} it}
(Learning First Alliance, 2000)3L 3T},

rlo
%
ol A
off it

ol AT FHES AR, 1 A7, eVl B4 gl
2= S B ol TRolA HRlen, o] 74 32 =
244 mel 94 %80 Heln). o 2L YA S
theRst wAlelse] 8 52 23 F e aTEE Aol &t
=, e AEE o] 8L v 22 371 718 dEo] meiH o]
o} 3t} (National Reading Panel 2000a: Cooper, 2003:16).
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AR, 7], »7), W), 7], B (viewing), TElal AlarAhg
(thmkmg)JJr 2o GFEe T4 g5 I dedde A Olﬂr 01
23 B4 S5} 9lo] F5 o] Folo] Al 93, Aol
o Adusia 9], 271, S, £71, B, Akae] AAIEd F%

& ZAAE S A48 AL Atz A
4 BAA4 ks Edie 5 Ao(oral language), XA (prior
knowledge), B173 738( background experlence)olﬂﬁ: Holt}, #2414

7H%§]—54 WSS AAe EF(standard) T A

wj W} gaaeln Fgsl o|HAE F i Aolrh /st %]7]

7} o)A7] SN el7] e Slel] e o] 93 FElt 8
A 219] S Aol Ut A50] WA Eatslolok Ak, $elel TR

l‘

WA 875 FFAPV Adide AQH Aelg 237)e Tdd
oz 7]€(technology)°] ggxlojof & Zlo}.
SEVEle] ASE BRI U]ﬁ?/] Be 27 FA 2209 (Barly

Intervention Program)®|yt XA} ¢17] A% (Volunteer tutoring) 9t #

& s Belg Bzehe 7] mEaEe) el Aldsle} ek

F2 ogUee W Fo) B8 Ao} GUEE o Ask

e} ol /E ggAte] o] mE ApEsE meolge ol 4
2390] %9} et

olgfg Al 7k ¢i7] w&e] 93 %

A, 34 gl A, A8 ol Ay, w9 e

m{n
ro
N
ry
=
S
"
kil
X2,
fir
m 0
it
ot of

4) standarde T2 AZES HlwE ¢ Y2 A 14E ofd 4 E= T2
oJm&lal, benchmarks U A 9)9ke] FAE HrRl=d AR 9= FAE &

gt}
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2. 8§71 nvie) Wst

olgigt A7 AFEA, T 22 9] A9 wHA MElE (in-
structional changes)©] #1715 =H|(Strickland et al., 2004:7-13), ©|
& HH oA 2E 7] w ATte] FHEo| MEE AT A S 2o @
o 0 9% rRRAAAE, 53] 24 (teaching) ALolAE 97
= 7] @EoR JlEAAAY S e U g9dTte] ‘Eifol
J2HT O ER oVIAE oy] BENS w2 wolA JdgslA] gu
£ Qo] E5ke] @A Sl 7isdrt
A, 2719k ei7le] Al viel A= A ¢ 27 g B
27158 A A& AA ALE. 259 FH9Y oA%H .
GA713L, ofo]Ee] Aol gAY olopr | e Mo} B kA
7l ARES ta) 1S 1Eln 22 Ak AL 998 17
goltt. & 21 B E83} Al tigh ukg- S5t o] Ate] Ao|t},
M 5 8] BE2 SEL nlx| AP} Al ZEd) i)
7180l E= wiEe] IAA 7B ARlo] 9 Aol e Alaat
I olo|E WrER Q) old €%% BN SHES Tkl s
E 729 o] AR 8|3 bt B ARE S AT 2
old& FAsHA Hrt
=, DA (trade book) Tz E0F(library book) & ANt 3
AREE A L WA e IR Qo] 8% Z2awe] 293 FAe
aoltt. ok #8 HE wAlRA 1 F840] AH olF, o o
of W& eI BE FUE PG 383 240 I} v|E
W2 wAEo] o ds] ke B4 S A% e ZRads
ARESETL S, et TR adEL gl AE AN geds B
ShaL, § ol 9ed, @ 7K mAR rtEXe Flo] nlEsiAl gt

o

K}

N

=
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o8le) Ee Wamael g B4 98l O ARE AHed)
21 gt} olF ¥ wA Addl: ARE Sl Fod 48
A
@13 & 281 3 A (topic) & AA £ Tl delx S
2229 AeE A A - 8T HF X S AE 7]
B} BeSE BUSe B4 BEel Aolrl ¥oMITHpressly,
Rankin & Yokoi, 1996)& 77} 9t} eHi-& RE SAYENA AP}
AR B2 dAE YETH, g de gE0] AREA A9
G e MelE H8ste o) MRS, WA} A4 w5l A
U2l oE o3 e E5/t H22 A disl 2=F AR,
JARTHE FGAE Axg x4lo] Folshe 82 dA], A, olop,

ot

HAZ & Adalel £ 5 9, vl A3 A B20l4 8
S 98 FE Y= he Aol F

JA, FAA dof 25 = ﬂﬁr"q Aol &9 THE UL

2 : Qlo] 9% 1 AP} BHo] ohel, Fg oAl Aol Bgel
o

b

O

e £724 Qgelcr e, AL Solda et e
Sge] 9@ BREA 9719 2] % T Qojel /NE W S

hat =] o
A S o A 259 BUE L U w59 FRe
23 40]3 1%t—li‘r

w
At o E 5o, 237 1 éﬂrﬂr T8 HEAY o, = T2 A2,
=39, g7l sEmd oM Al BH =S 27 (needs)7H FUY
A& BHolFe S olEx 34 3 3 FA Wrke 74 A
gte sk e s ﬂ'?‘ﬂé:% ARHEE Feh

= $7] 9 A8 dE M =
T & Aolvt. 253me 7%, & olop1E Al Eri(an
o, “Share’), WARE L oJoprle] A FETHE WEANFAY ST A

N
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F5o tisiA E2a)80 24 A2 4= 91t Before Reading). &3t 8
g 277t 2] d2r] b SAEA e 97]/2r] e
A28 YT F URE e §, PAES B4 (complexity) T 845
Ao 23 T Al kA, S4E E97)olA oy 71x] wo

2 tskd AothWhole Reading). TIHE9 ¢7] ¥ % (After
Reading) &2 W} 999 Alm ¢ %8 %%E AT =, A
=, 059 2% 2Ald e 7] & g5os ] erﬂ T, 2719
T12]7|(Writing & Drawing) 2] 949 ## & :

RJ
M
>
gg
B
%0
T

3. ¢l7] nAte Wst

Al SpRte] AL WG THo] k. A, e 2
£ el 5 W vel] A4E AATE 4 5o 09 B3 uee
O =

Fe AR vREdE, 258 S BAlolm sake %‘0101] H’h"r

e Eﬂﬁ—‘i‘ﬂ ﬁ°1 *—463-‘4 EHo] EJU% =343 1 =y é“ﬂ’é‘}ﬂ Ao
S e Al 3, 2w Al wEe AT 4 :

ol Ak AL Vygotsky<l Scaffolding ©]&e] AAlshs
Hhek BT S WAl ofEo] MR AL Tl we, ol
A2l EYAQ o] WMPdA gl FHL E=a=t)(Cazden,

1988), "IA| F< FElE W HIFELZA AU ©wE Ro|, &7
o IR B 22 W V)5S AT F YS W7, AR
€ ot Rdolu ARE AT, 2L sh= 5§ IUES ASH L
2 57| Wit

A7, 2585 8171 FHAA Adells bt A gL A7
T UEE 23 (big book) = HAZFEA o2& dole] & it}
A 8= me SEC] ALE whEt YE5 s, Usds 5]
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N 9 ¢ dus alel dge g 290

59 Qe 7] AR, o]8E £AA SEE ope, X44

Q) ZIN F83 o|EE AT ARES D glefok 3R, 9]
2

A (meta) WA FAA PHoly dA fashs 2FHY AA S
M= ofalstar glofok &t

87, o] WA} ZFofol & F0 271 g o] g9k
4 9tH(Strickland et al., 2004:4)

AR WA A7te] oFA| 53, QA7) o8 A HEHEAE
ojgfisla, NAAS W& 12 e g4 713 E AT 5 Slojof .

A4, aAke Sk Y] ALSA, 8], AojEkd| QIAE Alel&

F83HA Qs ol JRE wg AAld Eg3ok it

AR, HZE2A 7} oJFA AT o], a8 A 5ol 9
< VA=A oFfela, wSTHY S BIA 71eS A3 AT & 9
ojo} it}

YA, wAks 289 54L& B8, AKlo] 7l2A 1 Qe g A9
of FF ol tisf & Gx ofok 3hH, 1 A A& Al 3-8 & 3l
ofof gt

olgfgk YAl Y E BEUZ, ¢7] mAle thee] REX ok 7

1

2 35 SFE A F ) ol aeHe] WalE dEzow B
Ao R oja]d 4 Urh(Strickland et al., 2004:10).

2101 - 2471(Language Arts/Reading) A= (instruction)2| s}
A% )

{teachers are moving away from) {teachers are moving toward)

7] ¥, Sl 229 RS S A A e B
& FoRIEE gt

SN QoK (summarize), H53H cate-
gorize), W9} wiE(compare & con-
trast) 5& S8 w2 47 42 &
iias

SASAA 9 Sd(match), EE2H4
(list) T2 (circle) 52 0—’,10}# we
F2o| A ggei]
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W} W (subject-matter) 3 -4 e A |FAE T A7k 2 D9 (large blocks)

21 (time periods) E ARMES A8k}, |2 A|7HIE =g
Tz }9Jr FAREAY vl gl wE §EA

Ach
Ae vjge o) 3 Quke] oy sue 20T
HU= e} » UOHT =1 oa= 0—1:]]1;}
wHel Aoz Qg )t} A% W (grouping pattern) 2§
B
7Veolt AEke BN o Fak mA4Y ¢ Hovd 44 L A ALE-S B @
A= 7=, S ol 715k Bk A
S 83 7 FTe—E
22 o) 28 B e S
o= ‘ot
: olol, %3}, T, Fnlo] glojrie] atalel o
W A BeA BE R AR T e 4
2 = L
2 % gl e
o i .

4 #FR7 o) Z&owe] Wl

et gl wEE AW, 4% mEAPIVIAE G B4
P9 £ ollA] d2E 407 HIHUS, A (canon) 59
FEen, wEia g7 AAErhs 9] AR EA gAErF X Ym
= 94T BB 1T or|Eha BhEels JolRE HAE XA
9] Fo] olFAT. o £ 5He urES a7sA ge
o @ARs 2Bl 83t Pajo] &
H =3, A oM 23

A o FAEA.

auy FAETAIE, 53} aSIA7| e Folaie] AA L W

wAZ ek, AoAHE: 71l AEHN. ohrEE 8] x}xﬂq
80| AxEA HiEd #I A4S A= o] ohg}, ¢l7]
g% AAE Bl At A AP S 222 A ke 34 &
FAE] wiel, 49 Eﬁrﬁ‘ﬂ X 24 9l SEAES o9
hiista F=F Al dgt wsdd dag A 5 zf A4
(design)7} F 831 157 *ll}i‘lﬂ.

;.‘Z_FJ

O{N

I'IE
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ool A% 20009t 2FE IRAY A7EEI= Balanced
Reading Program7} A5 S3stetD), 2 5343 AX1 e
o] FHR FAA 220L A3 iobd R[N w-Sey o2
o et WA Wsle A AolE & 5 o

ol 2710l ojg el A9l 9 Ael Hat Held ool
#9, masholael 79 gk godrlel ellel va Aot
zz )9 w7 A2} 9] A2k E0e] 7% T (Anderson
& Pearson, 1984; CGarner, 1987 Pressley, Borkowski & Schneider,
1087), 90The) ¢l7]el gt A& oleo= F719 B, AREE A
328 S g S ske E0 TEAoln TR S el
22 T3 Ut Turner & Paris, 1995 Gambrell, 1996; Baker &
Wigfield, 1999). m—3tol QoM 7% Ao Axshe %4

==

}4

O
(o]

9l ¥kS 4] 3F¥ (Phonics) ¥}, 19800 FHHE Q1A|F2le] ]
2wy EA48 244 AAo}8l5H (Whole Language Approaches) AHo]9]
#38E 7}zl It Baumann, 1997; Blair-Larsen & Williams, 1999:
Henk, Moore, Marinak & Tomasetti, 2000 Dillon, OBrien & Heilman,
2000: 7471, 2000:108, ALY, 1 WS ETiEd, 12| Y2 A
o gt 1ze] o|EEE FRA Wl AT 2o 3, W
£xjo]n A ZRN 0, Ao whe] T A A A2

5) IRA: H& ¢7] 789 AE$ vy F shiad d3de & as
(Balanced theracy) Z9 AHoz AQron 1 A3}, P o|2AE} A
A7 78S B AMEC] ZolA Uow Y FHolth

6) o] gl wigke thea) vt 1990 3t mlFelA AVIE FEE o7l AT
Wl gt A7 FIAR A4 wsT A A 917% 4&1‘:‘/\}7} et et
wj7oll= m)=-9]. ‘America read program(1997)clehs =7} m& AE vkt
National Research Council®] S7HAE(1998), 1998%= National Assess-
ment of Educational Progress®] ¢ 7] AHE A3k Fo] Asle] HgleH, o]= ¢l
3 7] TS AZAE Alelol 7] w Sl gt 'e7] A4 (Reading War)'
g} B v w8 =442 2 Beld o7tk Braunger & Lewis, 1998). 1 A%
Elsss %’\] BT A2 Qo] AT E & o} T Avldg] d3& xSt
E %‘7] W&} A2 W B FelahA =T
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o9l 2 P5F4 AY AR A Aololel FHE 74

githe 2ol 3% AR ol 49l olele FAHT woly]

= @ meb oleld WAE 9] mSOIRE ohlel F4

o AoIA] <fn| SlE Ajke R 7T
o3 A2 T2 W] HTHL 19939 MAEAEE](1RA)

A T #Zol FA8kE A tH(Blair-Larsen & Williams, 1999).

T2
el =]

)Y

Xt A3 289 A FIE A Aole] T,

=3
s A 4o W i) 7

A} ‘6’”-4 A
- BAA wpd] sloj =ist gl 9l7] €% AlZHopen reading act-

ivity time) #ge] 7, F A&Fo|x nlg] AoH o] £47 sy
A9 oo nigks F wdayae] #¥

- 715 oieh Zze) ofwle] tigk Az Alo|o] ¢

- A3l wle} 7t SR B HEke 7Pﬁiﬁi 7FEA= 37
el v E A mede] 38, & AgHA 4 a7 A
o] 7

- A1 ©A(trade book)9d TAZF AEEt wAle] 7, = sijo] Al
get 25} AL AEigh Ao ¥

- H[Ealy Fa) Pald grlele] @y, & AAlF (authentic) 719}
G247t 1Y

- ek cle] RE Qlo] &F e 7 50

O

I‘

ot

7H7]H ?-5}"3501 g e Y Al d B T F
WS MElshe o AR Rdl(decision-making model)©]&il & 4=
(Spiegel, 1999).

o] A& A shgate] gl viR-E Fau 3lom WAL )

=
B
ry

9] o] WFFES B, ThA] Bl Az ololrjol 2 tiFE =3, 3]
2, ¢¥ol ol 243 #goled} s,



o] w5 iR digk AL 175
A SYEA) LT AT PESH ABES Hsie 1) 499 ol

1
92 Eo. 35 B4 AW Tew 2e a4 delg

7]—;( il 011:}

- i
7% Y Aol 317_:‘,:_611-4‘5.9] 4 (ﬂexﬂolhty)% Bz} o9
O

[
o
H
_v;
_‘
. _8,
—{.l
:oj
F‘“
bt
r
5
el
iy
L
of
To
\—rl
i _ll‘m
i
X
!

TEY= & J./‘é xZz A u(Balanced Literacy Program)'é‘ 1]%’—5}]0]: B}
= 7ol Hs] AXE 1 JTHSnow, Burns, & Griffin, 1998). ©]

ot e T2 AAAR] (authentic) 917] 2 27] AdH} &
A1 A (explicit) WFH, ©] B APA Aoz g9k & o}

A, ot THE FUIAE B (iteraey & Beh %
Mo A8t 32 #44 wole =71 wal7], aelx 8
Aoy 7l EAEAE, #2489 e REES T Mdes

=

= W}i%l% %4 &9 (calculation skil)S FEEsR= Fo]&2A, e}
71, €71, &71, 2719} ol A4 e AFErEEd Alasl]
(thinking) The 8.4% EEP*@FZ Adog ddgr),
E3) Alare A3 7AEe] AslE wholed] d5xlEo] 254 <F
"H AHEA ”fs?ﬂroa %611/\1 l‘éﬂfﬁ— TAskE 257 3 029
oJnl g Adl= Aol ohe} d5AE
ol YrE Y F YEF FEE 243 Folok il Aol},
OAIAEA B2Aol T ohE 2L "W (viewing) 1], 7<)
"f]—:]_

o] ¢
Huld Z2ags B v ﬂ&sm H 5 &
14

2ol 3 ez, WMake Ax} WS (electronic context) S HHI 3 i
olt}. 7| (technology) < TEUE FAA FHdA =03t 3—3&015}8).
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HAFEE AR, AZEH0E 27]e AR Wi JEHY AR
< PSS HeE HE SSAE ZI: UL 3lEHCrabe & Grabe,
2001). ©|2|g Br] wWeoxe] &3 Fet vl e FE o] tifet
TS IR ololER Y & H: el 71815 7H 5 7] W
e A AT SA] w8 AA o ¢} TlE A
et olugl, B7](motivation) 2} Bl = (attitude) 9}

d A3 2 8-(social interaction) ¥ S ARBlA &
A e e

mi P

ni:

¥

ot

F(F

i

Mg g

£

o
e

°kﬂ

:
D o3, SAE B} ¢ o2 9 o] 25

o B
=5z, H71o dell FFAQ QRS A, ¢i71d Agh A8 ds
ol A=A oz FoslA He 5 A dig FHel SHE F
Al

o|#gt $17] B719F AAS A Gambrell(1996)2 EAE 7] &2
pog =}
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3, A tjgt AUzt AL %fz R gERe, 2 & uy = 67}

A, w733 ¢ ¢ 'E‘é]]}é o "ﬂﬂ A% m(mstruc‘mon) Elze=s

A% vig} gol, A2 erle) BEE

i’”ﬂhﬂ% AT HeFe Hol=d, o9}
[e]

o 2
k)
=
%
x
=
)
o
50
O
>~J

¢

ol
K3
1
<
%0,
~
£l
o
om
E
Lﬁ
Y
=
i
R
011
EE
.
aint
it
NIt A
o 2
[113

i
M
e
4
-
=
=
g0
rir
Py
S
o
8,
jsb}
5
(o}
e
N
iy
L
_EL
-(F
=
N
3
i
ir
ok
s ole I XS o

]
o}

o o] &5 70*52%9&’%1 8171 ol AV —71 w5He 44
. _

ke

438] sk Zlo] opEl, ei71et 27] = vE A3 Stelehe

0.

8) 53| nl=e] A%, SR dEAQl TASS S Pl gl Thssies
oW ElElo] 3l GBS B4l e B wAle] S e 4 gl o
Ao|Ed] Pagoas Foldsle] Faugd d8g Rt



El
i ;1.%
kY

i rir
wo
N,

4y w32
of
s
&
ot

3%
=
o

TG

rlo

o]
=

71, 971,

=

o} Cooper(2004:24-29)2]

|
B

facs
.

&

gl ~E0] ¢17]

o7} w& Rl g3 An 177

hed
lo

i

0}((\m
0
s
2

ol re
s
o

o
re

W
=

47

o TEH,

vl

(&%

o
off,

el
¥

£ %o
i

A

g, o, B4 5
% 71%)9 &, &7
ZAlel st g)71e wAlel ojsl ehiie ¢17]9]

2#7] &ol oL 7kx

871 =Y ZZ= oA

<Grades K~2>

<Grades 3~8>

Intervention

Intervention

- small-group instruction
- individual/rutorial instruction

coe

Writing : Learning

to Write

Writing :
Developmentally
Appropriate Whiting

Teacher-Modeled
Writing : Teach
Spelling and
Grammar

Developmrentally
Appropriate Writing
: Apply Spelling and
Grammar

program

Reading : Learmning
to Read Words

Reading
Developing
Language and
cormprehension

Core Books : Teach
Skills and Strategies

Developrrentally
Appropriate Books :
Apply Skills and

Strategies

Daily Independent
Reading

Daily Independent
Writing

Daily Independent
Reading

Daily Independent
Writing

o]

AN o
AL

put )

=N

%
At e

2R (writing

7

<model for a balanced beginning literacy programe>

743
H

drawing)
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X
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2 &
=

=
2] g Aol 2 79.2;1‘151} si71e 2] &g AR, o8 WAL
9} ZA(intervention) & E3k] U7E ALF o R 71&E3E = Y s

Fe W2(YH, ‘Scaffolding, Collins, Brown & Newman, 1987) 2.2
A o714 Fa3F AL wARY] ShllE X X(teacher-directed
instruction)$} E5AF S99 X% (student-centered instruction)”} %
2315 olFof gl Zolty).

etk vigl o], ol2jg A= gk 5L o 7 ?’é@;
(forms) 0.2 A8E 4 9t} #3733l 2 Ql7l - 227] mFH Aol ‘65!}\10
Aete 2 7FA #AE(Modes of Readmg and Writing as Forms of

O

Instruction)©] Y= o]= wge} gHo] AdXEo 2 g8E & 9t}
& Bo], 535S 93 Ax E’ﬁ‘g.J ygozA 57};q 7]5A
1) (modes) & A|FBETL 91 Cooper(2004:24-29)9] AS-E o8
ohes} 2o,
T Modes of Reading Modes of Writing
0 ™ Mode Description | When to Use | Mode Dfscn'pn'on When to Use
Independent | SHYE- WAH EHA3E©] BAE [Independent| AL EXH SPAEo] A
Reading |9 =g glol|o} dxEe |Wihiting |4 2712 FHEgo] DA
EAA 7‘%’3] Aol A & k. ke
AL gjeth |uisk Bael &
okl F7lst
Ao} A

9) wHE Boltiy] deiis wAlE AT 4 gl vl Aol (29]) 37
A9l "Tanguage Arts’, Reading ™ 28 WA E B9, o3 o 947} &
zef} eh oA, “Surprise Me!(2004, Pearson Education Inc.)™}
“Exploring Nonfiction, Reading in the Content Areas(2004, Teacher
Created Materials, Inc.) 9} 22 $17] wAES 2%, Phonics, Responses &
o)1, Grammar, Speaking, Writingdl] Tha] E?é} gz o A5y 9le
° o 4= ek &3t “Literacy Place's} 28 wAR- A=A Independent
Reading, Cooperative Reading, Guided Reading, Shared Reading®} Z& A
A e)7] B85 Asla Yok



7] a5 WHEel dig Az 179

HAE ofgfe]
ofetgo] §i&
Cooperative] SFPEL T8 | SIS 97] | Collaborative/ | SjL}9] 227 BAIE] I
Reading [B¢+ @4 £|58E BAW, [Cooperative] ATE F& | FAolA 7]
o] e {IAlY] =g (WhHdng |9 @7 2 (A% =Rl
283 gtk |F des) By 2 203 o
o g2 9A] &
AdtfnyS £2
o Zgert
Guided  |WARE HEIH [HIAEEHY |Guided SIS Al [ SAE0] 27]
Redig  |M AR [ohimel il Wy |0 ARE (23S W A
e shs |we mgol % s e, 3 o] gl o
Aol Zom ok, w2 ¥ Al g5E (3] AR 2
A BIAES] | Bvariey)E & FR813 Sh |27 oA
gulc} AR5 (HoE 489 Eie SEAE gt
g, AL [Tk 7 £ o
A3 &%
£ gtk
Sl |V} 1 [S0EE] Sl [ad [ReOIT 0] [H9ES 2]
Reding |2 59O [499) B E |wiing |91 28 2 @50 499
Aze B g0 Bed v 5, TS ¢ [Be £40] 2
2 B} 3 (r2 ¢7) 21 7 &ot L3 B4
Bo] FuP} |AelA 2EE g 27 BEE
HA @Ee |tk 73k "art
Fogct A=
Reading  [FARE ZA) [HAE7} UF |Whing | 0AVE S50 |54 27 W4
Nod  [HAEE g [l WA (N[BT Ak o 918 =
o, SIS | o] =2 3 HRE s o= ud
wE Al | e o = 3 faRA 2] 4L o
ol et e arigolt As o |4 Best 9
wajE 2on s 2 |2
8= 3k
27d, ¢ &S #38Y oVl € 2] mES AEsla e
ol Azkoln} 3’% W4 (mode) B0] ©AIH 52 AR Ak

10) 2 A= %

ofwth.

45 5AK] E(support) S £,

o=t

=

Argtol| ZdsHA A3 combinations of modes) &

YA % (dependence)o] &
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+ Ye BYHE AL Tah

M. 97| @480 it absat wet

WP oA mr-gg R 884, AlElE, 247, A7 3
gol A7 E O] 783 & 5 Atk ol AAlR wg-sks Hio] 2t
Folof & 44 e E4olgtn & 4 i) olH @ 4] EAE BE
2% S SITh, o) whEAe W Byo] g Aot} thge] 4v)st
& ®F& Strickland et al.(2004:14-26)2 F23lo] Q9 Zo)r},

o

1) 23H ZMF(an active process)

i

Dewey(1938), Piaget(1970), Vygotsky(1962) & 454
BHHEE W Aol oilz, S Bl Fofshe Al %4 g
(active learning) & BAFITE, Q17 AAIE 8l53la 1 AlAIE @4k}
sk ol AdojE AR (e, Ex 91, )2 ZA o wjguizt
ot oldl volrt, A9 g Eoke] ATl A3, LA Al
H2ohe AL At 222 2119 8% B4l (control) 3R AL )|
Eis=g

%% "o|3} (understanding) THe A2 E5ol tha vl vl 2%
AHE Hol7|x 3t} A S5AakE 1A olal =™ (understand), <A
6 B2 FE7F 9a3AE AR (recognize)She AL wlgot 3}
(Bransford, Brown, & Cocking, 2000)

g 59, 951 TAGE 2 55 54U 5

ol ol Sme 3RO AER e TS
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tsky(1962)& oI E 3gdhe 2 AlElE ddoleta k. ofEL A
TEE GE AR diARE, F ARE 3 dojgtt agjng
ShEet kS ARgSte], ‘A AR A4 (Building a Classroom Comm-
unity) 7 2 B AREIE FxdE AL s} ojolEe g A}
HollAl Botal, e Ao RE ¥ du, ouE pAFTHD | A}
3 BAIE BeElA olsEL AR AL WS- W) ol 5L
UHE AFgEe] E3tka sk Ao sl Whgale AT SA) Sesdta
ol FEFe wFITh doje} Alglame] BAo] ARg)Hol7] wE
o, obgEE UE AR olopr|Ela ) %—E e FdozH 71
Al i) FF olsEe BT o]7
T JAE FTEHo= At
ololEY] G AP] Ang FYEE T, Aan AR e
ANRES obEd g TEE ekl AR F23 gEe 3t}
(Bransford et al., 2000). A3 AT, Vygotsky(1962) & o} =¥
Heme £  gAT, T2 Al Mg 38 4 e A
HAE LG erD) 2 W93t Vygotsky®t Bruner(1986)=
HI7Z] (Scaffolding) EHe 8018 AREElEt], ol ob5Ec] Axle] )A
TEAA B THE £ Yol ) o]Eo] o9 S ehiliskn
AABke H & BARIY. o] ¥ 7AE obF g4S Se AEA A
SAE9 *37—% = Agske 93 Zdeln
SHREL T 25E ARl dig] GAl FHA md ARE AL
Whe H, 48 9], 1 P& /M o3 2tk AA), ololE
A s A7) 248 ARl Z‘i’“ilﬂ e, Apjle] goldls A st
dE Ex, A AE v|AHEE ol o)
£} 2 o A s £ /M g oo 4
=4, 533 FEBY o} dukd YHE LS 5

}\)\L-

IFAQ

_JN

11) FABIEAE, Vygotskye ololEo] Tdahe X Aol 9154 Al @io]
7t A2 WA A2 @ H(Wertsch, 1979) 02 Vehdohn sup}_
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UEE SIS A7t AR QEF3IEE 3t} 183 thE SYEdA
2 AEE THSFEE S 1 o ule] TE olo] B9 o &3} 7} AlG
S A ShE A AR, aAke Sl W

g1
E
F8 09 49 B 5 YRS old S BEEE 879

3) ZMA E(an emotional process)

S Eo] BsARA A A Sl e gl ) gl sl =
7 WAL gl Y vl tH(Brown, Bransford, Ferrara & Cam-
pione, 1983). o] SHYE0] HAojdhe ofd FAU Ailo] ofgHA & 4
gle #7193 Ags gl A% deFE 2 2l 9 & =8y
=, 7 4% e w0l 7P 29 v T 7138 22
71ge, 7Y FAE Folle AF(mistake) S AT = 9T o
£9] 1A oA AFE FABIAY e 7157 we] dog
Au 2A5E BEE o HAE W Wil RS ool ARE o]
& AFEECNA Sl o] vilg Fa3t 1}71 A3 Ak Brbssi)
74 gsRe] 2] X]"‘]JJ' Aplo] A3t B Al digh =7 ol

& oy

HUN

29 Bk &
fla=0v W, 6“3" Shgol BB} WEs WES Ao 448 F
NE=FH FEte 2otk

544 &Fold a7t Be 54L 71 9leg ouishe
=A

1. eI IAE G RS ok A 9 e
% 2 B Ale) € 4 ke 47}
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el oI Fad, o 5
-

F(theme-based study) @ “FE3R=8], McMahon, Goatley, & McGill-
Franzen(1999)& Hud} 32 A3 £ 93 7= ATt
FAE A ola)E gk Z ofolt]o] (big ideas) ] 2H S P& A, &
A I (o] 25) 7 W33 1e) Alole] 78S #4188 A, AR =
et o 2 ololr]olE FHAES & A 5o

4) XA 2FH(a cognitive process)

AH HP oz 9] wa—sly WRlo]d Yukd o g sy Eol &
A3 Wgom, QXA oz ol sfelA o)1 Al 2}
olof o] FgS Wi=rh= Ao|tHPiaget, 1970).

olAF A & Al R oR ] FEFT YE Aoz
T #es 1Y, AT 2F, AETEFe 2YE & 5 gg

(Wixson Fisk, Dutro, & McDaniel, 2001).
71% €9 2% (mastery model)©]& S B 7Hcompetency assess-
ment © YT FE 54 %), TALA uF ExF, 7% 7% 5 2
5 q, 7%= AlEsiEn 245
T}, QA1 2.8 (cognitive model) )& 853} %]
el BYm, 2oloe) A AL Sl B8k

12) ofel tiairls 2 eiA Sloms o7 Akt
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AT £ 9lE ANA £ B8E Welr|Erhke ol deE AAs)

Ae ggos A

717ke] el me} ¢17] <

= 871 FHelN
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oo
®
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oy o
i)
=l

OELBEEERE
22 dSske o Rad B T ARS8

@ AR 2715 Slal gis o

® B3 S dr] S8l B@3] o)

® 9" E3 A =(semantic mapping) =5 TP (clustering)
@ =9 Y85 FE3P]

ol3] &4

@ 24 2o oniek YIFE ofnjE FEP|

O FAES e Y8 93t B4 X (text-marker) & 283517

W2H(1994), BF5(1997), $HES- ©1(2000) T2 Hr} AdASH
o A AXsta dedl, A7 E 7 sk A gigh 2 A
AeFla, £EH 22 Gunning, T.G.(2005:279-356)2] &S A=,
ol-g-3laa} g},

Gunning(2005)< $17] AgkS Fall9] x| Mk} 2 dEgez
o]t} ol HAE T 2d AHE &) AFES o IAF
AL 7 AgET TRYTE Aol 553t 94 F2 Ak
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o
2
ki
o

A, QA Y A9 =8 Agke vhaat 2L /R R EREr
@ preparational strategy
@ organizational strategy
@ elaboration strategy
@ meta-cognitive strategy
2} wizo] Sohe a9l WSS 2 AN e 2

major comprehension strategy

. L meta-cognitive
prepatational strategy otganizational strategy elaboration strategy
strategy

el “FA ot R EZE
A wAR (R AR An Agep) | -oasp) |- A
c2AEE 4] | -Re AN Qw24 | -2 g | RE]
R ELA A 9] AP

A= weksh dFstr]| (|1 gD

- QoK)

2 HAE Tx

Teoe HaE

A S Mz
7

13) ol M F40] Slol FEL AR B Aol i Bag AN o

fo2 e Aol wi} A FEES} AR TR, ol

e o7sl PRty & & I,

1
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A& BEUZ sk, 53] AXFE ek Ade] F83 o] 24 B
74 gl & AxFzEE nAA HA JERERNY ou|EReR F
a3itts BHE AN BA 9919 5 FE2EA, ol H2E {3
utel 1 ZxFol thant, mEpA AALE HAEs AR baEl] =
8 Agog oAl a9l TRE.

A, MAHE F2EL A9 AAFEREAY olopy] B o)
ofg& BH o 3, F& THA| o]ol7|a] (retelling) ©] T2 F o)
Hrh dAEE ¢m A 71Ee AE-dR/ER 348 A8 AT

olopr]e] AIF-AHQ] HEE Elehe o HFE  Jot, o] A
< AYAY FHo2x 9 A S A7] s Edfol] B o]HE&
r4’(1\/[01r1"ow 1985). o] AES EUR, Aol AgAo|n FEA &

=5 73171 Developmental Retelling(Benson & Cummins, 2000)
Heke] WA AEA, dAE Px B4 fosh He dzs)

(pretelling)’, T2 EAAF 55 &&3t wAke] o] we} ojor]3}

7)(guided retelling), A13te] SFoIu Q&S A4, B3 & A #E

off thgt F224 A4 FR3le] olofr] A7) (writing stories) 5] &

AE AXI

%ﬂﬂ A 2B Z8f Ak vwa & duiA vtk gk

o7 AuA dree 72 f¥oRE SAALI AlF4 E(mainidea-
detaﬂs) H] 2l ﬂL% A2, d-27 o= FEIx sta, o
o2 FEI7|= ST Ambruster & Anderson, 1981;

Meyer & Rice, 1984; Gunning, 2005:328-329, A<14). °|& 24<] ©
2B 32 FHEL 12 ZA ddste FAE Ao A5 (specific
‘signal words) & Holed|, o]& &gaA 25 ol AT gy

& 5l A28 72 £33 4 3 AF Bol= A5 A E A2
HEH ohgT 2o

O 9A-71%(enumeration-description)
AR BEA) A UE BA
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- signal word : <4, A B9
@ A7 24 (time sequence)
2 GAY fARRE Al Aol Wit 71ed
- signal word : ©]F9], Aed], T2 YA, 2F, WY, Aol Us
o, eiREte g, F WA, Al WA
3 49714 (explanation-process)
- A7 orel e AR shgol, WAl(step) 7t Tl FAIETL
- signal word : A% 419 BL
@ ¥ 3~ Z(comparison-contrast)
- 2polo} A HiE
- signal word : I8l BFsla, Tl AR Aol Hbde],
® ZA-814 (problem-solution)
- EAlo} a9 ¢
- signal word : &A|, W4
©® H)-23}H cause-effect)
- otz Axje] A4
-signal word @ SV, e, JRE, AFHoR ofw, Id

4
H9Jehe ol i olobli ofd WRE B, 3 2% S B4 A4
ot 27leb} AlaA waeke | wel, 49 gasE old
A8} A7) B YA ofA xAITh Tt BRE o] Uig A
223, Aot e B2 5o WS Bl skl 9, 5

A, o5 A9 "HAE 7RO AT Mz, TEE Il
F22247} €887 (using eraphic organizers), 7 7F4 AHge] ojul&

2 AAE 93t A&317](using questions to make connections), Z25}



A7] 2 el o AL 189

2 98 Z27](writing for organization) ¢ TAlCITh B2 ZAAE
ek Ae Wl 7ad AYES 245k, dAEd T14s T2
M (structural pattern) & LZSE Fgo|tt, B AEM= A -
94 97S Br ARE Azaol ket A A2 82 o
HefZo] ofgs Az 9Agel sheAlel B Aolm, o Ade °
~E9] cloltloige] Saje] WA o5 A2 4 Al B
B Aot EE ZHRT A% RO1F ¢/ F HPoR, AR g
drEe] 12 §3S B8 2& ARE Aol

3, 971 na-ds A 9% 8e =¥

WA, A2HS AP Gunning(2005:446) = 971 ek #3}
& v 2ol a9t

AW $1e 7% HEeE AFHIT. el FolE gerle
I Ze3 AL ofSlth. 2y ewd Wigel Sesidn. ek sy
o] olA7kAe] BlnE Zofl 7FE L e oA "o, SES] HAl
& 4733] Fasid ZHolgke Azt miEolth

W ruln ozi

"

1980t FHHEE ¢7] mgd] sloiA SA91 F 7] st 4

14) o]3g 7| FE-2 AEH o2 vl=re] $-8oJ8xl Edward Anthony(1963)
o] Aelo) 7]¢15}=), Richards and Rodgers(1986:167), Brown(2000:299)
o] 2l Al-g=ATt. ol iz, 9lo] Sy FHE o] g GloiM ’“ﬂﬂr
Pele] o] H= o9} glo] Blsze] Aol tig o] 23 A 3, o] 5
He e el Ao A%k, Ao ARE AN e T AgS
ojrlgit}, w910} 8k 7IHe FAA] ERE BASE ol AME Ao A
AE Bt



190 =oju-&3dT #2637 (2006. 8)

oty slte 1980 ke 71 e 7] X Er} X (bagal
reader) $HNA] oF5 #&H(children’s literature)S] AM&-C 2 HW3}w]9]
te Zolt). E22E 2% oz, oA 7] ARdE Eio]
AF7E AARE o]A] oFg B9 Aol FFH o wd F2a)E
A Al A Bk AT Hoyew WEth

T WA HY 2] ¥l 19904 o) HEE 7% 2l mse
HHsta, 7% Az £ B3 %9 oV|E 53 73

o2l ZEj2g 7} #Y3el 97) wEomo] Ml e BEFsla, o
dg] = Ad2re SAH R, ¢7] ZRae dojE EQR g} gt
l&e E

=/l deAyled &

=R
78 4 HH(literature-based approach)

- ol A F4 A2 (language-experience approach)
e} ¢7] HE (individualized reading approach)
- FA1A A4 (whole language approach)

thee® By A9E 4 vk Richards and Rogers(1986,
Brown, 2000:159 Al918) = o] m& HTH-2, dojF] djg &8 =
Aolet, Aof gl tigt 7l e, m12]a FRTE o¥ 7 do] ws—3}
Fo S-82 & A det ofelr]e] F 37K 84160 T3 ok

15) ol vige) 43¢ T 8 Aol Seikle] A9, olurt & ke 54 ws
IRE ol st Bgivka & 5 9ok
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olg3t 71Eel wet BH, T2 FoF wgIgo] AA T/ i
o] WS 28 (language teaching method)2] 548
olthy] Hrhes H¥ZA A% W (teaching method) ol 7HATE.
Tl AViE ohet A w3k REES 909 7w, o
o] &, dlo] wse] dut Yz Fofl FAL 7zt wat v

s
Po] BF3] B 4 AdrhAdA, 2005:52, AU0L).

- AT FA B¥(Gomnunicarive Language Teaching)
7Is A A2 - A 4] X8 (Task-Based Instruction)
(Communicative Approach) |- % 541 B &(Activity-Based Instruction)
I

- 7 34 Z3(Process-Oriented Approach)

e 34 A - FA 24 28 (Theme-Based Approach)
(Content-Based Approach) |- V& 54 28 (Content-Based Approach)

it g B A

(General Principle Approach)

- EAA Ao HT E¥(Whole Language Approach)
- o] A% =24 Sl X3 (Ianguage Experiential Learning)
- dglAT 7Md B3 (Episode Hypothesis!?)

o7l 9 2L v 2L 7)ol we) Zh AIelA AlEst 2
& At} 97)4%E Tierney, R.J., & Readence, J.E.(2000; 2=,
2003: 2-51, ALY 9] BRE ] 97] Ages thedt 2ol 37F
A A2 fEor PR Bl

16) @ views about the nature of language, @ beliefs about language
learning, @ ideas about how the above should be applied practically to
language learning and teaching

17) ©] o]8& Communicative ApproachdlX] 859] E3E StiElsl] Y, g
AEE o9 T ARl A3 o 2ol &y A45] F4E Episode £, ©I
op7|A o R FAsh= 2N, By AE7E Refmiet WEk QoM FojRiThE, gt
o B71& AFsle], 983t ggo] oFzicka & Aol
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- Guided Reading : Founts & Pinnell 1996)

- Four Blocks (Cunningham Hall&Defee 1988)

DAL A AZF §4 |- Directed Reading Activity (Blanton & Moorman 1990)
- Directed Reading-Thinking Activity (Staufer 1969)

- Scaffolded Reading Experinence (Graves & Graves 1994)

- Author-Reader-Inquirer Cycle(Harste,Short,& Burke 1988)
- Reading-Wiiting Workshop (Atwell. 1998)

- Book (lub (McMahon & Raphael.1997)

- Individualized Reading (Glson 1949)

- Individualized Reading (Olson 1949)

ARA AeF 53 |- Barly Steps (Morris,Frven,& Conrad 1996)
(Reciprocal Strategy) - Monroe Method (Monroe 1932)

~ Conversational Discussion Groups (O'Flahaven,1984)
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o] Az %
Ao] B,
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Wg=o] et
@ Reading Workshop
@ Book Talks(e] tisle] oJokr|e}])
@ Minilesson
@ A glojF7]e] 6tAl WY
® SSR
® Reader Theater

@ investigative questioning procedure : InQuest
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<Abstract>

Critical Review on Teaching Reading

Kim, Hye-jeong

The purpose of this paper is to review methods of teaching reading,
comparing it with foreign reading theories. History of teaching reading
shows switches of focus in teaching reading, in that decoding, asking
questions, comprehension skill, transactional approach, and now,
balanced approach. Specially, balanced reading approach is popular and
very important. And holistic approaches emphasize use of children
literatures in reading instruction.

And reading instruction is considered as an active process, a social
process, an emotional process, and a cognitive process. In fact, success of
reading instruction depends on awareness and design of teaching-
learning, what works and what needs.

[Key words] approach to teaching reading, reading teacher, process,
model, strategy, balanced - holistic approach



