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I. Introduction

Teachers are stressed by various factors, and assessment is the 

main factor that has been emphasized of late. Assessment must ac-

curately evaluate the level of knowledge or skill learned by students, 

and must capture and explicitly reveal the results of learning taking 

place in the classroom. Despite these, it is however more difficult to 

assess writing skill than it is to assess other domains of Korean lan-

guage education. Writing ability is widely considered to be the pri-

mary feature of the writing domain, and should be evaluated through 

direct assessment. To measure writing ability, Korean language teach-

ers should evaluate writing objectively, even when essays are written 

subjectively. To date, only minimal training in writing assessment has 

been offered to pre-service and in-service teachers.

In recent years, there have been various studies of writing assess-

ment, and especially of raters. In keeping with these previous studies, 

this paper shall examine Korean language teachers as raters through 

a comparison of the writing assessments performed by in-service and 

pre-service teacher, and make suggestions how to further address ad-

ditional needs in rater training. For this study, an empathizing writ-

ing task was selected. Although expressive writing is often used in 
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Korean language class, it is difficult to rate reliably in comparison 

to expository or argumentative writing. Therefore, this study aims to 

compare writing assessment of pre-service and in-service Korean lan-

guage teachers using an expressive writing empathizing task.

II. Literature Review

1. Rating experience

Acting as a rater is a critical component of writing assessment car-

ried out by Korean teachers. When a Korean teacher scores student 

work, writing assessments are often affected by the teacher’s beliefs 

and attitudes about writing and existing, as well as their knowledge 

of writing assessment. The teacher’s gender and teaching experience 

may also be a factor.

As compared with pre-service teachers, in-service teachers have 

likely acquired more knowledge about the design and practice of 

writing assessment. Mertler (2005) compared the assessment literacy 

of pre-service and in-service teachers using his Classroom Assessment 

Literacy Inventory (CALI). In his study, in-service teachers performed 

best on administering, scoring, and interpreting the results of assess-

ments (Standard 3), and performed these tasks far better than did 

pre-service teachers. In-service teachers, however, performed worst 

on developing valid grading procedures (Standard 5), matching the 

performance of pre-service teachers much more closely.

Y. Park (2013) reported on the writing assessment knowledge 

of Korean teachers. In his study, in-service teachers had statistically 

significant higher scores than did pre-service teachers. He suggested 

that knowledge of writing assessment might be increased gradually 

through teacher training courses as well as by time spent in the teach-

ing profession. It stands to reason that teachers’ rating skills would 

improve with experience. 
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Based on teaching experience, differences emerge in how raters 

are affected by student writing and on what raters focus on during 

writing assessments. Generally, it seems that the more experienced 

raters have, the higher students are scored (Keech & McNelly, 1982; 

Song & Caruso, 1996). In a comparison of assessment performance 

between in-service and pre-service Korean teachers, Park and Choi 

(2009) reported a high correlation between the grades given by both 

groups, and that pre-service teachers graded more severely based on 

scoring criteria than did in-service teachers. Additionally, in-service 

teachers focused more on content, while pre-service teachers focused 

on both content and style in writing assessment. 

In-service teachers showed higher writing assessment efficacy 

than did pre-service teachers, and pre-service teachers with teach-

ing practice experience showed higher assessment efficacy than pre-

service teachers without teaching experience (Park, 2010, 2011). In an 

examination of the performance of in-service Korean teachers, Park 

(2011) reported that there was no significant difference in the way 

some teachers regarded their own performance based on gender or 

career length. 

Given these results, it is difficult to say definitively that a teacher’s 

degree of experience strengthen his or her skills as a rater. Harari and 

McDavid (1973) asked in-service teachers and sophomores to rate es-

says labeled with “desirable” and “undesirable” names as a means of 

discovering any gender stereotype assumed by the rater. Student writ-

ings labeled with “desirable” names were generally rated higher by 

teachers than writing labeled with “undesirable” names. Undergradu-

ate students studying to be teachers, however, did not rate student 

work based on student names. In addition, they concluded “experi-

enced teachers accumulate these stereotypical expectations and bi-

ases over time with their training and experience as teachers” (Harari 

& McDavid, 1973: 225). Therefore, teachers as raters should examine 

whether the criteria they use is suitable for the writing task, reflect on 

the construct and check the rating process. 
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2. The effects of gender and the other variables

There are two kinds of study related to gender in writing assess-

ment: (1) writing assessment based on the rater’s own gender, and 

(2) differences based on the rater’s perception of the writer’s gender.

Female Korean teachers tend to grade more severely than male 

Korean teachers, but the difference between the rater’s gender and his 

or her perception of student gender is not significant (Park & Choi, 

2009). Conversely, other studies have reported that female teachers 

grade writing samples more leniently than male teachers (Bernard, 

1979; Jeung, 2011). In a sample writing task, male teachers graded 

general explanatory and argumentative essays, while female teachers 

graded book reports. The gender of rater may affect the writing score, 

as one gender may grade more severely or leniently depending on 

the genre or writing task being performed. 

Peterson and Kennedy (2006: 42) revealed that “teachers’ assess-

ments of the quality of the writing were often influenced by their 

perceptions of the writer’s gender.” Whether the rater recognized the 

examinee’s gender as being the same as his/her own could affect the 

assessment of student writing. Roen (1992) found that teachers evalu-

ated same-sex-named essays higher than other-sex-named essays. Pe-

terson (1998), however, suggested that teachers tend to write more 

comments on essays written by students who share their gender. Male 

teachers suggested the need for review more when assessing the writ-

ing of boys compared to girls, and tended to praise girls’ writing more 

than that of boys, while female teachers did the reverse (Etaugh et al., 

1988; Haswell & Haswell, 1996). If raters believe that the writers share 

their gender, they tend to assess the writing more severely or nega-

tively. This is called same-sex depreciation (Haswell & Haswell, 1996).

In addition to, rater and examinee gender, writing styles, such as 

writing order, writing level, writing media and readability (Whithaus 

et al., 2008), and topic and genre (Bouwer, 2014), may also influence 

writing assessment. According to the genre of assigned writing task, 
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the pattern of writing assessment might vary. Wiseman (2012) report-

ed that raters scored narrative essays more severely than argumenta-

tive essays. J. Park (2013) found that while some Korean language 

teachers were a good fit in consistency of narrative writing rating but 

overfit in consistency, lack of discrimination, of argumentative. Other 

teachers were doing the reverse. Therefore, Korean language teacher 

have to be well-informed of the rubric classified by genre.

III. Method

1. Data collection 

Essays were collected from two high schools in Gyeong-gi Prov-

ince, Korea. Students were asked to read an essay titled 『Musoyu』

(Non-possession) written by the late Buddhist monk, Beopjeong. He 

wrote an anecdote in which he gave an orchid to someone after real-

izing that he had grown too attached to it. In present study, the as-

signed writing task was the following;

“Imagine that you are the orchid in this essay, and then write a letter to 

the writer (Beopjeong) expressing your feelings.” 

For this writing task, students had to understand the relevance of 

the object (the orchid) and empathize with it. This task was designed 

for use in writing classes1 with the intent of also serving as a means of 

promoting character education. 

Fifty writing samples were scored after disqualifying incomplete 

1		  Although previous researches of empathy have used actors or fictional characters as 

the targets of empathy, it is necessary to choose a person spontaneously relating his 

or her own real experience when examining empathic capability (Klein & Hodges, 

2001). Everyone is capable of growing attached to something or developing an obses-

sion with an object.



94	 KOREAN LANGUAGE EDUCATION RESEARCH / Vol.49, No.4, Dec. 2014

writing samples or essays not submitted by the deadline. However 

13 samples did not meet the task requirements. Therefore, 37 writing 

samples (19 by boys and 18 by girls) were examined statistically. 

2. Participants

Participants were 83 teachers. A total of 35 were pre-service 

teachers with no teaching experience, and 48 were in-service teachers 

who were currently working all over the country. Twenty-seven were 

male and 56 were female.

Table 1. Participants

Pre-service In-service Total

Under 5 years 5-10 years 11-20 years

Female 24 9 15 8 56

Male 11 5 5 6 27

In-service teachers’ experience varied; 14 teachers had less than 

5 years of experience, 20 teachers had 5 years to 10 years of experi-

ence, and 14 teachers had 11 years to 20 years of experience. In addi-

tion, 35 pre-service teachers were juniors at Korea National University 

of Education. These were enrolled in a writing instruction class but 

had never experienced writing instruction or assessment.

3. Procedure

Writing assessment packages including the writing prompt and 

grading rubric (table 2) were forwarded to the raters, along with the 

written essays from which identifying student information had been 

removed. Pre-service teachers graded their papers in May 2014, and 

in-service teachers graded theirs in August 2014. The rubric used by 

raters provided an “essay writing rubric” (Bae, 2010) and a “narrative 
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essay rubric” (Park & Park, 2011). This focused on Content, Orga-

nization, Expression, Word choice, and Style and mechanics. Raters 

were asked to use full 6-point scales throughout the scoring process.

Table 2. Rubric

category Criteria

Content The writer offered a clear topic that might attract the audience’s attention.
The writer offered details that support the topic.

Organization The writer sequenced coherently and cohesively.
The writer created a piece that is easy to follow.

Expression
(tone and attitude)

The writer constructed sentences that make the essay interesting and original.
The writer used obvious and understandable expressions with their own voice.

Word choice The writer selected words with precision. 

Style and 
mechanics

The writer formed grammatically correct style; mechanics, punctuation, 
spelling, and splitting a paragraph.

The analysis was carried out using FACETS ver 3.71.3. Seven fac-

ets were set up: (1) writing samples, (2) examinee gender, (3) raters 

(both in-service and pre-service), (4) rater’s gender, (5) rater’s career 

length, (6) whether the rater was in-service or pre-service, and (7) 

grading criteria. The rating system calculated the following: (1) sever-

ity and consistency of the rater’s grading, (2) bias due to career length 

and grading criteria, and (3) any bias rooted in examinee gender and 

rater gender.

IV. Results and Discussion

1. Preliminary analysis

Figure 1 graphically depicts the manner in which rater severi-

ty and leniency are captured by many-facets Rasch model (MFRM) 

analyses. This figure shows the distribution of rater severity measures 
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and the distribution of examinee performance measures2: (1) the “ex-

aminee” column shows writing samples; (2) numbers 1~48 reflect in-

service teachers and 49~83 reflect pre-service teachers in the “rater” 

column; (3) in the “career” column, “1” corresponds to pre-service 

teachers without teaching experience, “2” refers to teaching experi-

ence of less than 5 years, “3” indicates 5~10 years of teaching experi-

ence; and “4” denotes 11~20 years of teaching experience; and (4) 

position as a pre-service teacher or in-service teacher.

Figure 1. Examinee-Rater-Career-Service Map

1) Severity

Rater severity ranged from –2.22 logit to 1.64 logit. Both the most 

severe and lenient raters were pre-service teachers. Rater severity 

among in-service teachers ranged from –1.49 logit to 1.38 logit. The 

distribution of in-service teacher severity varied less than that among 

pre-service teachers. Experience with writing assessment might ex-

2		  For the sake of convenient reference, three facets were excluded in the vertical ruler 

and their statistics are presented in the next chapter: student’s gender, rater’s gender, 

and criteria.
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plain this. 

As table 3 shows, the difference between in-service and pre-ser-

vice teachers’ severity was 0.06 logit. As indicated by the chi-square 

value, the difference of whether teachers were in-service or pre-ser-

vice was statistically significant.

Table 3. Service Measurement Report (arranged by MN)

Service Obsvd Fair(M) Model Infit Outfit Correlation

Average Average Measure S.E. MnSq ZStd MnSq ZStd PtMea PtExp

in 3.74 3.68 -0.03 0.01 1.07 4.9 1.08 5.6 0.65 0.65

pre 3.61 3.63 0.03 0.01 0.89 -6.5 0.90 -5.9 0.64 0.65

RMSE .01 Adj (True)  S.D. 0.04 Separation 3.05 Strata 4.40 Reliability 0.90

Fixed (all same) chi-square: 10.3 d.f.: 1   significance (probability): 0.00

Compared to pre-service teachers, in-service teachers tended to 

score more leniently. This result supports previous research. When 

scoring writing samples, in-service teachers considered students’ de-

velopment levels, whereas pre-service teachers evaluated them ac-

cording to adult writing levels and therefore rated more severely. This 

suggests that pre-service Korean teachers need to have the oppor-

tunity to understand students’ writing development and rate writing 

samples.

Severity is usually attributed to not only writing rating experience, 

but also gender. In present study, raters were analyzed as 4 group of 

gender; In-service Female, In-service Male, Pre-service-Female, Pre-

service Male.

Table 4 shows that female teachers were more lenient than male 

teachers. Female in-service teachers scored most leniently while male 

pre-service teachers scored most severely. In previous study, female 

teachers usually score leniently than male. However, the results were 

reverse in present study. Empathy is often examined in relation to 

gender; females are more empathic than males (Toussaint & Webb, 
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Table 4. Rater Gender Measurement Report (arranged by MN)

Rater 
Gender

Obsvd Fair(M) Model Infit Outfit Correlation

Average Average Measure S.E. MnSq ZStd MnSq ZStd PtMea PtExp

In-F 3.82 3.75 -0.09 0.01 1.10 5.9 1.12 6.6 0.66 0.65

Pre-F 3.66 3.67 -0.02 0.02 0.92 -3.8 0.93 -3.2 0.67 0.68

In-M 3.56 3.61 0.04 0.02 1.00 0.0 1.00 0.2 0.63 0.63

Pre-M 3.51 3.59 0.07 0.02 0.83 -5.9 0.83 -5.9 0.55 0.53

RMSE .02 Adj (True) S.D. .10 Separation 5.23 Strata 7.31 Reliability .96

Fixed (all same) chi-square: 80.7 d.f.: 3   significance (probability): .00

2005; Schulte-Rüther et al., 2008; Klein & Hodges, 2001) The result 

of this study suggests that writing assessments that incorporated the 

empathizing task were much more likely to be influenced by rater 

gender than by teaching experience.

2) Consistency

Generally, infit mean square values greater than 0.75 and less 

than 1.3 are considered fitting. Further, infit mean square values less 

than 0.75 are overfitting and greater than 1.3 are misfitting (McNama-

ra, 1996). Among all 83 raters, fit rater consistency was 66.26% (55), 

while overfitting raters comprised 20.48% (17), and misfitting raters 

comprised 13.25% (11). 

Table 5 shows the distribution of raters according to consistency 

and whether a rater was an in-service teacher or a pre-service teacher. 

Among in-service teachers, fitting raters comprised 70.83%; misfitting 

raters, 16.67%; overfitting raters, 12.5%. Among pre-service teachers, 

fitting raters accounted for 60%; overfitting raters, 31.43%; and misfit-

ting raters, 8.57%. Not only was the proportion of the fitting in-service 

teachers higher than that of pre-service teachers, but the proportion 

of misfitting in-service teachers was also higher. Further, the propor-

tion of overfitting pre-service teachers was higher than the proportion 

of overfitting in-service teachers.
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These results suggest that it is difficult for pre-service teachers 

to apply each rating scale evenly. In other words, in-service teachers 

use the full 6-point scales while pre-service teachers show a central 

tendency. In-service teachers build up their own point of view for 

assessing writing based on their writing instruction and assessment, 

whereas pre-service teachers assess writing samples depending only 

on the criteria or prompts. They may be familiar with general explan-

atory or argumentative essays, but not the writing task in the present 

study. This suggests that teachers as raters should be trained to assess 

writing in various genres in the same way that student should write 

in various genres.

Table 5. Rater Distribution According to Consistency and Roles

In-service teachers(1-48) Pre-service teachers(49-83)

Rater Number Total(%) Rater Number Total(%)

fit 1,3,4,5,6,7,8,10,11,12,13,14,15,
16,17,18,20,21,22,23,25,26,27,2
9,30,32,33,37,40,41,42,43,44,46

34
(70.83%)

52,54,55,56,57,58,59,61,62,
63,65,67,68,70,71,74,76,78,
79,82,83

21
(60%)

over-fit 19,24,28,38,39,47 6
(12.50%)

50,51,53,60,64,66,72,73,75,
77,80

11
(31.43%)

mis-fit 2,9,31,34,35,36,45,48 8
(16.67%)

49,69,81 3
(8.57%)

Among the 27 male raters, 19 were fitting raters (70.37%), 5 were 

overfitting raters (18.52%), and 3 were misfitting raters (11.11%). 

Among the total of 56 female raters, 36 were fitting (64.29%), 12 were 

overfitting raters (21.43%), and 8 were misfitting raters (14.29%). Both 

male and female raters were displayed in order of whether they were 

fitting, overfitting, or misfitting. 

2. Raters’ writing assessment experience

As shown in table 6, a high degree of career separation reliability 

(.97) implies that the teachers could be reliably distinguished accord-
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ing to their career length. As indicated by the chi-square value, the 

difference of career length was statistically significant.

Table 6. Career Measurement Report (arranged by MN)

Career Obsvd Fair(M) Model Infit Outfit Correlation

Average Average Measure S.E. MnSq ZStd MnSq ZStd PtMea PtExp

3 3.91 3.77 -0.12 0.02 1.02 0.7 1.02 1.1 0.65 0.64

2 3.74 3.68 -0.02 0.02 1.07 2.5 1.10 3.5 0.65 0.65

1 3.61 3.63 0.02 0.01 0.89 -6.5 0.90 -5.9 0.64 0.65

4 3.50 3.54 0.12 0.02 1.15 5.5 1.15 5.4 0.64 0.62

RMSE .02 Adj (True) S.D. 0.10 Separation 5.27 Strata 7.36 Reliability 0.97

Fixed (all same) chi-square: 82.1 d.f.: 3   significance (probability): 0.00

* Career 1: pre-service teacher, 2: under 5 years, 3: 5-10 years, 4: 11-20 years

In-service teachers with less than 10 years of teaching scored 

more leniently, however in-service teachers with over 11 years of 

teaching experience scored more severely than pre-service teachers. 

This is similar to the findings of Park and Choi (2009), who wrote that 

the oldest group of teachers (with over 20 years of experience) and 

the youngest group of teachers (with less than 5 years of experience) 

scored lower than other groups that took part in the study. If teachers 

held a firm perception of writing, they might assess student essays 

more severely. This suggests that they might score on a lower rating 

scale than they would generally use. Changes in severity and the ef-

fects of using rating scales comparable to teaching experience should 

be studied more thoroughly. 

Criteria are a critical factor for rater consistency, and reflect teach-

ers’ awareness of what constitutes a “good essay”. According to the 

Criteria Measurement Report, the criteria were distinguished clear-

ly with separation of 5.70 and reliability of 0.97; Organization was 

scored severely, and Word choice was scored leniently. 
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Table 7. Criteria Measurement Report (arranged by MN)

Criteria Obsvd Fair(M) Model Infit Outfit Correlation

Average Average Measure S.E. MnSq ZStd MnSq ZStd PtMea PtExp

wor 3.81 3.79 -0.14 0.02 0.86 -6.1 0.87 -5.7 0.68 0.64

con 3.73 3.70 -0.04 0.02 1.05 1.8 1.06 2.2 0.66 0.65

exp 3.72 3.69 -0.03 0.02 1.04 1.5 1.05 1.8 0.63 0.65

sty 3.62 3.58 0.08 0.02 1.05 2.1 1.06 2.5 0.58 0.65

org 3.56 3.52 0.14 0.02 0.99 -0.4 1.00 0.1 0.68 0.65

RMSE .02 Adj (True)   S.D. 0.11 Separation 5.70 Strata 7.93 Reliability 0.97

Fixed (all same) chi-square: 10.3 d.f.: 1   significance (probability): 0.90

Park and Choi (2010) reported that Korean language teachers 

scored Organization, Expression severely and Style and mechanics, 

Word choice leniently on explanatory writing assessment, while Choi 

and Park (2011) reported that Korean language teachers scored Con-

tent, Style and mechanics severely and Organization, Word choice, 

Expression leniently on argumentative writing assessment. Compared 

with previous study, it is similar that raters scored Word choice leni-

ently. In present study, raters scored Organization severely. Because, 

despite of expressive writing, “interesting and original” and “own 

voice” (from table 2) related to Expression were difficult to score. Fur-

ther, writings were written by imaging the situation according to the 

writing task, which is sort of letter, therefore raters focus on coherent 

and cohesive development. 

A bias-interaction analysis can be performed to determine wheth-

er length of teaching career causes teachers to grade more severely 

or more leniently. There was no statistically significant bias with in-

service or pre-service teachers and the criteria. Criteria scores were 

however reversed; the score of Contents and Organization is similar, 

though Word choice and Style and mechanics were very different.

For further analysis, a bias analysis for career length and criteria 

was also conducted. This is shown in table 8. Among 20 interactions, 



102	 KOREAN LANGUAGE EDUCATION RESEARCH / Vol.49, No.4, Dec. 2014

4 were significant.

Table 8. Career × Criteria Bias Interaction Report

Career Criteria Bias Size Model S.E. T Probability

2 exp 0.15 0.05 3.27 0.00

3 wor 0.09 0.04 2.30 0.02

3 exp -0.11 0.04 -2.78 0.01

2 sty -0.12 0.05 -2.67 0.01

Mean (Count: 10) 0.00 0.04 0.00 1.00

SD. 0.06 0.01 1.07 0.10

Fixed (all = 0) chi-square: 39.2    d.f.: 20   significance (probability): 0.01

* Career 1: pre-service teacher, 2: under 5 years, 3: 5-10 years, 4: 11-20 years

The bias of teachers with less than 5 years and with 5~10 years 

of teaching experience were statistically significant. Based on career 

and 5 criteria, Expression showed the largest bias size and Content 

showed the smallest bias size. Teachers with less than 5 years of 

teaching experience tended to rate Expression more leniently than ex-

pected (Bias Size=0.15, t=3.27) and Style and mechanics more severe-

ly than expected (Bias Size=-0.12, t=-2.67). In contrast, teachers with 

5~10 years of teaching experience were lenient about Word choice 

(Bias Size=0.09, t=2.3) and more severe about Expression (Bias Size=-

0.11, t=-2.78). The evidence of score of Style and mechanics is visible 

and therefore both pre-service and novice teachers scored it severely. 

Experienced teachers, however, scored Expression according to the 

genre of the writing task.

3. Raters’ gender

In boys’ and girls’ writing, there are differences by gender, topic, 

character, style, text, length, and so on. It is more difficult to find gen-

der differences in essays written by university students (Francis, Read, 
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& Melling, 2003). This pattern of gender differences might be weak-

ened as students advance through their education (Scheuer et al., 

2011). This leads to some further questions: Do differences emerge if 

a particular rater rates an essay written by a male or a female? Is there 

any correlation with the gender of raters and the gender of students 

whose writing samples were rated?

Bias analysis with the gender of rater and examinee was also 

conducted. Table 9 shows that there were 4 significant biases among 

8 biases. 

Table 9. Examinee Gender × Rater Gender Bias Interaction Report

Examinee gender Rater gender Bias Size Model S.E. t Probability

f Pre-M 0.08 0.03 2.43 0.02

m Pre-F 0.05 0.02 2.31 0.02

f In-M 0.03 0.03 0.90 0.37

m In-F 0.00 0.02 0.05 0.96

f In-F 0.00 0.02 -0.04 0.97

m In-M -0.02 0.03 -0.87 0.38

f Pre-F -0.05 0.02 -2.36 0.02

m Pre-M -0.08 0.03 -2.36 0.02

Mean (Count: 8) 0.00 0.03 0.01 1.00

S.D. 0.05 0.01 1.85 0.10

Fixed (all = 0) chi-square: 24.0 d.f.: 8   significance (probability): .00

Statistically significant bias emerged only by pre-service teachers; 

biases of male teacher were higher than female teacher. Male pre-

service teachers rated girls’ writing more leniently (Bias Size=0.08, 

t=2.43) while they rates boys’ writing more severely (Bias Size=-0.08, 

t=-2.36). Also female pre-service teachers rated boy’ writing more le-

niently (Bias Size=0.05, t=2.31) while they rates girls’ writing more 

severely (Bias Size=-0.05, t=-2.36).

Although raters were offered no student information, they scored 
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more severely when they assessed an essay written by a student of 

the same gender. This supports the theory of same-sex depreciation. 

It seems that genre affects this phenomenon in writing assessment 

since Park and Choi (2009, 2010) reported no same-sex depreciation 

among teachers who graded explanatory or argumentative essays. 

The feature of bias between rater and student gender may have been 

revealed because an empathizing task was employed, thereby trigger-

ing an effect of genre. These were significant to pre-service teacher 

not in-service teacher. In-service teacher have experience of design-

ing writing task, instruction and rating. Therefore they could score 

objectively than pre-service teachers. It seems that more experience 

of Korean teacher, less difference or bias of writing assessment. It sug-

gest that gender bias of writing assessment had decreased by rating 

experience including interaction with co-worker and student

V. Summary and Conclusion

This study analyzed differences based on raters’ career length 

and gender in writing assessment using an empathizing writing task. 

A summary of this study follows.

First, Korean teachers’ rating severity is distinguished by their 

teaching experience and gender. In-service teacher rate student writ-

ing more leniently and this is supported by previous research. Among 

pre-service teachers, the proportion of raters who rate overfit consis-

tency is higher than in-service teachers. This suggests that pre-service 

teachers hesitate to use the highest and lowest scores. On the oth-

er hand, when compared to pre-service teachers, not only do some 

teachers showed fit consistency, but also some teachers showed misfit 

consistency. The score may reflect various points of views held by 

teachers about the writing and empathizing task.

Second, scoring patterns were different based on teachers’ career 

lengths and writing criteria. No bias was shown among pre-service 
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teachers and in-service teachers with more than 11 years of teach-

ing experience. However, in-service teachers with less than 5 years 

of teaching experience scored the Style and mechanics criterion low, 

and those with 5~10 years of teaching experience scored the Ex-

pression criterion low. This implies that the scoring varied with each 

rater’s understanding and application of the criteria.

Third, except in-service teachers, pre-service teachers had biases 

of gender significantly. Male raters graded girls’ writing more leniently 

than they graded boys’ writing. This supports the theory of same-sex 

depreciation, as it relates the grading of writing tasks to gender. This 

also shows that the genre or topic of the writing task can affect raters’ 

grading of essays based on student gender and their own gender, and 

whether the essay is personal or emotional rather than explanatory 

or argumentative. In this situation, rater gender can also affect writing 

assessment. Therefore, when gender is examined, teachers should set 

criteria to prevent any effect of gender on their grading. The admin-

istrator of any large-scale writing assessment should control the ratio 

of rater gender.

These results also suggest that teachers should examine and re-

flect on their own writing assessment practices even if they have suf-

ficient teaching experience. Therefore, “teachers as raters” need to be 

examined and could potentially revise their performance of writing 

assessments through specialized rater training.
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		  ABSTRACT

Comparisons of In-service and Pre-service Korean 
Language Teachers’ Writing Assessments Using an 

Empathizing Task

Jang, Eun Ju・Park, Young Min

The purpose of this study was to examine writing assessment ac-

cording to raters’ career length and gender. A total of 83 teachers were 

asked to rate essays written by students following completion guidelines 

in an empathizing task. The results showed that writing assessments dif-

fered by teachers’ career length and by assessment criteria, and that as-

sessments changed based on the gender of both the students and raters, 

thus revealing gender bias and same-sex depreciation. These outcomes 

suggest the following: First, teachers should control writing task criteria. 

Second, rater gender should be controlled in large-scale writing assess-

ments. Lastly, teachers should examine and reflect on their own writing 

assessment skills even if they have sufficient teaching experience.

keywords  writing assessment, empathic essay writing, rater bias, rater’s gender, 

pre-service Korean language teachers, in-service Korean language teachers




