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I. Introduction

Why cognitive psychology-based writing education is to be com-
plemented? The reason why is that human writing is certain to be
a process of cognitive processing and performance but it is neither
plane nor simple like a computer. Humans are social beings having
motivation, belief and emotion." In a writing process, idea, experience
and emotion of a writer have an effect on the creation, organization
and expression of contents(Park, 1999: 3). Unlike a computer, human
forms emotion and determines certain action while contacting with
other objects. For instance, a communicative mode with an object in
a situation that may generate delight differs from that of a situation
otherwise. As mentioned by Vass(2007: 109), the cognitive model sug-
gested by Flower and Hayes(1980) had no room for considering as-

pects of the affect. On a similar vein, it may be understood that there

1 Writing for friendship & emotional expression’ in the content system of 2007
Amended Curriculum or ‘Friendship - Emotional expression’ in that of 2015 Amended
Curriculum defined emotion as the goal to be represented through the communica-
tive abilities. However, this study considers emotion as one of factors composing the
communicative competency itself. The reason why is that emotion may be both an

object for expression and a catalyst triggering a writing behavior.
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are increasingly many studies exploring the role of the affect, one of
human beings’ own characteristics, on the writing performance.

In the writing performance, the affect was originally dealt with
from the rhetoric of the ancient Greek. Aristotle defined the emotion
as the psychological mechanism? influencing individual judgment and
changing an action(Stenberg, 2011: 351-352). In the Greek rhetoric,
emotion was dealt with as the one inseparable from reason. However,
reason was regarded as the controllable agent to be educated but
emotion was assumed as the quite subjective so neglected relatively
compared with reason and could not be a main target for education.

Along with the recent development of the multiple intelligence
theory and neuroscience research,® emphasis is put on the impor-
tance of emotion in the higher thinking including writing(Shao, Yu,
and Zi, 2013: 107-108). In particular, roles of Emotional Intelligence,
or competence judging, regulating and using emotion, are being em-
phasized in the writing education. Emotional Intelligence gropes for
a direction to integrate cognition and emotion for performance of a
human positive action. Besides, inducing thinking acts including writ-
ing through evaluating and adjusting emotion of oneself and others,
it influences both psychological factors like writing motivation and
process and result of writing performance. Writing education intends
to predict and guide positive writing performance of a student writer.
Hence, information on effects of Emotional Intelligence and writing
motivation on writing performance is useful when considering emo-
tion of a student writer.

This study aims to identify whether and how much Emotional

2 The term ‘emotion’ originated from Latin ‘emovere(making it move)'. Emotion refers
to the psychological mechanism that makes human behave in certain manner.

3 Recent neuroscience research raises a question about the traditional modular per-
spective on the brain and shows that emotion-related nervous systems interact with
a cognitive process on a wider basis(Vass, 2007: 108). The representative one in the
neuroscience research is about amygdala known for its connection with the emotional

control function.
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Intelligence and writing motivation have an actual effect on expe-
riential writing performance through conducting the comparative
analysis about the effects of student emotional intelligence and writ-
ing motivation on writing performance. Hence, data on Emotional
Intelligence, writing motivation and experiential writing performance
were collected - analyzed for 122 students of an elementary school
located at Gyeonggi-do. Research findings will be helpful for identify-
ing whether and how many there is significance difference in student
writing motivation and writing performance according to his Emo-
tional Intelligence. So far, there are few studies about the effects of
Emotional Intelligence on writing motivation or writing performance.
Therefore, this study has significance in that it provides related infor-

mation.

I1. Theoretical Backgrounds
1. Writing & Emotion

Emotion is a series of episodic reactions induced by external
and internal events(Scherer, 2000: 139). Emotion like delight, sorrow,
fear, anger, acceptance and disgust is a temporary psychological state
caused by certain triggering events. Writing performance happens by
a communicative exigency situation.* Accordingly, an exigency situa-
tion may be certain triggering event.

Certain triggering event causing emotion may be not only ex-
ternal factor like an exigency situation but internal factor. Fartoukh,
Chanquoy & Piolat(2012: 405-4006) analyzed the effects of emotion on

4 Schryer(1993: 95) who researched rhetoric genre theories defined the exigency situ-
ation as mere ‘present’ situation. It means that writer has to recognize a variable
writing situation by changes of space-time and correction of a context and select a
writing method. In a similar vein, Schryer defined a ‘genre’ dealt in genre-centered

writing not as ‘fixed noun but as ‘verb’ proceeding transformation.
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a writing process for elementary school students in 4th and 5th grades
and showed that working memory has connection with emotion in
a writing process. For example, in the persuasive writing requiring
to accept information of working memory rapidly and accurately, a
writer is likely to get stressed and express negative emotion. On the
contrary, in writing where his experience formed working memory
like a diary, he is likely to suffer less stress and express less negative
emotion compared with the persuasive writing. Such emotional trig-
gering may have a continual and repetitive effect on the entire writing
process and method of a writer, and emotion may influence writing
performance.

Chandler(2007) examined what effect understanding of emotion
as discourse has on writing education. He mentioned that discourse
for writing performance is multi-discourse composed of individual
and social experiences and maintained that it is needed to put im-
portance on student emotion caused by a writing context. In case a
writing situation corresponds to purpose and motivation of writing
performance by a writer, a variety of feelings may be generated by a
situation. Such emotion changes forms and contents of a composition.
For instance, when one is writing for solving a problem of the natural
destruction after observing it, if emotion of sadness, rage and hatred
is generated, it may influence a writer who organizes forms and con-
tents of writing.

Though writing is a high-order thinking act, emotion should be
considered since there is part that may not be solved only by cogni-
tion. Criticizing a cognition-based writing model, Sharples(1999) men-
tioned that “writing has no firm and clear objective developed by
a single solution mode and it is an open design process difficult to
define an explicit step” and it shows a characteristic of writing per-
formance that has to consider various aspects. Brand(1987: 439-440)
pointed out a protocol method summarizing and overlooking human
thinking has difficulty in describing completely a mental activity un-

derlying writing and criticized the protocol method used by Flower
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and Hayes for cognition-based writing model research. It means that
human writing pursues “free associative thinking and implicational
critique” and such difference of cognitive styles is the point where
emotion integrated with cognition occurs.

Human thinking has a close relation with emotion(Neisser, 1967:
197). In particular, thinking occurred from exchange with an object
is much influenced by emotion. Writing is a means of understanding
and expression, and also of communication connecting writer and
reader. It relates to the mention from the Greek rhetoric that function
of emotion manifests itself most from pathos. Caswell(2011) studied
emotion of teachers who evaluated writing. Teachers reading and un-
derstanding a composition failed in taking a neutral position since
emotion and belief were intervened. Emotion should be controlled to
use it in the high-order thinking like writing. Through such a process,
a writer can produce appealing and effective expressions for readers,
corresponding to situation and purpose of writing and readers can
read and sympathize with a piece of writing whether they are neutral
or objective under their situation.

As for writing, there is research about the effects of emotion on
efficiency of writing. Driscoll & Powell(2016) examined the effects of
emotion on the development of writing for 13 undergraduates. This
study identified that it is emotion dispositions® that influence the de-
velopment of student writing and asserted that the way promoting or
hindering student writing learning may be demonstrated by research
on emotion dispositions. Emotion dispositions refer not to certain mi-
cro emotion but to a mode where emotion is managed in a writing

situation. For instance, it means that one communicates one’s opin-

5 Driscoll & Powell(2016) divided emotion into the emotion state, emotion trait, and
emotion dispositions to examine emotional aspects influencing the development of
writing. The emotion state refers to a singular and temporary emotion state according
to a situation and the emotion trait refers to a continual and stable emotion state ac-
cording to the flow of time. The emotion dispositions mean management of emotion

according to a situation rather than certain particular emotion.
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ions, checks and adjusts one’s and others’ emotion to solve a problem
in certain writing situation. Such emotion dispositions may enhance
efficiency of writing by integrating with cognition. The reason why
is that a direction of writing ideas and behaviors may be controlled
through effective management of emotion.

This study examines the relationship between writing and emo-
tion discussed above. Firstly, writing and emotion are reactions to
certain triggering events. Writing is a reaction to an exigency situa-
tion caused by a communicative situation. Such an exigency situation
generates certain emotion of a writer. Emotion generated as such has
an effect on writing goal setting of a writer and his writing method,
process and result. Secondly, emotion induces changes of cognition
and behavior. When writing, emotion of a writer has a close relation
with formation of thoughts. In particular, like emotion dispositions,
emotional aspects controlling and checking emotion influence and
are influenced by cognitive acts and form a meaning according to an
exigency situation of writing. Thirdly, controlling emotion is a useful
function for writing performance. Emotion may have an effect on a
direction of writing performance. It may influence a triggering fac-
tor of a psychological behavior like writing motivation and engage
in the entire writing performance. In case emotion is controlled and
managed properly, it may be used as a valuable function for writing

performance and education.
2. Writing Education & Emotional Intelligence

Writing education aims to predict and guide student writer’s suc-
cessful writing performance conditions. Hence, both positive and neg-
ative elements influencing writing performance should be controlled.
Emotion is difficult to be observed and has subjective characteristics.
Therefore, emotional aspects to be used for writing education should
be derived. Checking and managing emotion is more effective for

writing education than emotion itself caused by an exigency situa-
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tion like emotion dispositions mentioned above. The representative
related argument is Emotional Intelligence.

The representative Emotional Intelligence researcher Goleman(1995)
defined Emotional Intelligence as “learned abilities including individ-
ual impulse control, individual motivation and capability within social
relations”. Moon(2011) defined it as “emotional abilities manifesting
the rational thinking competency or suppressing and limiting such
competency”, and Salovey & Mayers(1990:189) defined it as “abilities
using emotional information for checking one’s and others’ emotion
and feeling, discriminating difference between them, thinking and
acting as a subelement of social intelligence.” In conclusion, Emo-
tional Intelligence may be defined as the abilities helpful for perform-
ing efficient behaviors by checking and controlling emotion so pro-
moting individual thinking competency. Triggering an efficient action
through Emotional Intelligence may be a motivation mechanism like
writing motivation. The reason why is that it may influence motiva-
tion for action through checking one’s and others’ emotion and a
writing situation. Emotional Intelligence may also lead to integration
of cognition with emotion for positive writing performance. The term
Emotional Intelligence itself integrates emotion with intelligence. Tt
means the cognitive competency that can deal with emotion. It is
the competency to recognize correctly one’s and others’ emotion and
control emotion triggering high-order thinking and be aware of emo-
tion in a writing situation.

Shao et al(2013: 110) mentioned about the need of Emotional
Intelligence in writing education using two types of writing suggested
by Bereitier and Scardamalia(1987). In the knowledge telling model
accessible easily in a familiar linguistic environment, cognitive ef-
forts of a writer may not be activated and learners have difficulty
in demonstrating Emotional Intelligence. However, in the knowledge
transforming model where new intellectual challenges are required
and problems individual is facing should be solved from various ap-

proaches, Emotional Intelligence of a learner can perform a variety
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of roles and a student with high level Emotional Intelligence is likely
to be a stylist. When facing a writing situation requiring high-order
thinking abilities like the knowledge transforming model, a writer col-
lects significant information based on his existing knowledge, inter-
est, aim, disposition, belief and attitude. Besides, writing motivation
comes to be established for writing performance. Writing is a com-
municative action so empathic and social aspects are emphasized. Ac-
cordingly, a writer comes to be influenced by Emotional Intelligence
directly - indirectly in a writing process.

As writing has a bidirectional meaning from aspects of under-
standing and expression, writer and reader, Emotional Intelligence
and writing have a similar relation. Emotional Intelligence may be
considered for positive writing performance of students but writing
may contribute to improving Emotional Intelligence. Wing, Schutte &
Byrne(2006: 1292-1293) conducted the research for improving Emo-
tional Intelligence through writing promoting reflection on emotional
control in a relation with individual significant experience. This study
identified that Emotional Intelligence may be integrated closely with
other functions including writing performance and it may be con-
trolled and improved through writing.

If so, how can Emotional Intelligence influencing writing per-
formance of a writer be measured? The way emotional intelligence
may be measured can be divided into self-report, physiological mea-
surement and behavioral observation. Salovey and Mayer(1990) de-
vised a measurement model composed of 10 elements, 3 domains of
perception and expression of emotion, control of emotion and use
of emotion, and Salovey and Sluyter(1997) created a measurement
model composed of 16 elements, 4 domains of perception and ex-
pression of emotion, thinking facilitation of emotion, use of emotional
knowledge and reflective control of emotion. Moon(1997) established
5 sub-domains adding empathy to those of precedent studies. Such
measurement models are used as a self-report instrument. This study

measures Emotional Intelligence using self-report. The measurement
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model is based on the development model by Moon(1997) consider-

ing a Korean situation.

III. Research Methodologies
1. Participants

In order to examine the effects of student Emotional Intelligence
and writing motivation on writing performance, data were collected
by random sampling at B elementary school located at Gyeonggi-do.
Research was done for 6 classes in the third grade. As shown from the
writing content system table of 2015 Amended Korean Language Cur-
riculum, the third grade is the step for learning ‘writing for exchanging
opinions and feelings” with others escaping from ‘writing describing
matters around and expressing one’s experience’ in 1st~2nd grades.
The third grade is regarded as the one needing to consider Emotional
Intelligence in earnest since communicative writing taking account
of paragraph writing and readers begins. <Table 1> shows research

participants.

Table 1. Scale & Distribution of Participants

Gender
School Total

B Elementary school(6 classes) 58 64 122

2. Measures

Measures for student Emotional Intelligence, writing motivation
and writing performance are needed in this study. Firstly, as for the
measure in order to measure Emotional Intelligence of elementary
school students, this study used the Emotional Intelligence test for

adolescents developed by Moon(1999) based on the amended Emo-
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tional Intelligence model by Mayer and Salovey(1997) and adapted
by Lee(2012) adequate for the cognitive level of elementary school
students. This measure is composed of 5 sub-measures including per-
ception and expression of emotion, empathy, thinking facilitation of
emotion, use of emotion and control of emotion® and has the total 40
items, 8 by sub-measure. This study calculated Cronbach’s alpha for
the test to identify reliability and validity of the Emotional Intelligence
measure. Cronbach’s alpha of the sub-measure is .814 at a moderate
level for conducting the test.

To measure student writing motivation, the writing motivation
measure developed by Park(2006) was used. This measure has .895
of Cronbach’s alpha and consists of 4 sub-measures including collab-
orative interaction, writing efficacy, competitive effort and challenge.
Also it has 19 sub-items by sub-measure. <Table 2> shows the num-
ber of items contained in Emotional Intelligence and writing motiva-
tion sub-measures.

A writing task for student writing performance was ‘writing to ex-
press things one experienced to one’s friends’. The educational aim(4)
in 2009 Revised Curriculum for Elementary School is ‘Express one’s
experience and idea in various manners and cultivate an attitude to
empathize and cooperate with others while considering them’. The
achievement standard (5) for third~fourth graders in an elementary
school is ‘Write an essay to express oneself while considering readers.
Besides, the achievement standard [4 Korean 03-04] for third~fourth

graders in an elementary school from 2015 Revised Curriculum is

6 Measures of perception and expression of emotion may be divided into two. Percep-
tion of emotion checks if one can notice one’s and others’ emotion. Expression has
something to do with the degree one can express one's emotion. Measure of empathy
is on understanding others” emotion. It checks whether one can empathize with oth-
ers’ emotion or not. Measure of thinking facilitation by emotion checks if one can use
emotion for thinking actions including problem-solving. Use of emotional knowledge
measure identifies the degree one can use emotion for tasking or problem-solving
and the degree it can contribute to human relations. Finally, control of emotion mea-

sure checks if one can control emotion properly for achieving one’s aim.
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Table 2. The Number of ltems by Emotional Intelligence & Writing Motivation Sub-
Measures

Sub-Measure Item No. :;lfulr::::;
Perception - Expression of Emotion 1,6, 11, 16, 21, 26, 31, 36 8
Empathy 2,7,12,17,22,27,32, 37 8
El Thinking Facilitation 3,8, 13,18, 23, 28,33, 38 8
Use of Emotional Knowledge 4,9,14,19, 24, 29, 34, 39 8
Control of Emotion 5,10, 15, 20, 25, 30, 35, 40 8
Total 40
Collaborative Interaction 1,5,9,12,15 5
Writing ~ Writing Efficacy 2,6,10,13,16, 18 6
Motivation g,y 3,7,11,14,17,19 6
Challenge 4,8 2
Total 19

“Write an essay to express oneself while considering readers’. Writing
for expressing one’s emotion and feeling to others by third~fourth
graders in an elementary school aims to cultivate their writing abilities
for friendship and emotional expression. In this study, a task was set
as the one adequate for student writers to express their emotion and
feeling to others around them. Furthermore, it is the task connected to
the Unit 7, 1st semester of the third grade ‘Recalling things you know’.

To measure student writing performance, the writing competency
measure developed by Spandel & Cullham(1996) was adapted. It was
composed of 3 sub-measures including content, organization and ex-

pression with perfect scores of 15, 5 by sub-measure.
3. Research Procedure
In this study, data collection was done from 4th, Oct. to 4th, Nov.,

2016. Emotional Intelligence, writing motivation and writing perfor-

mance data were collected for 122 elementary school students. Data
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collection was conducted under cooperation by classroom teachers
and consent was acquired for subjects after explaining the intent and
purpose of the research to them. The researcher and 6 classroom
teachers held a council to help students understand test items and
conduct a smooth training before the research. Items difficult for third
graders to understand were checked in advance through consultation
and they were explained and answered frequently by a classroom
teacher before the test. Emotional Intelligence and writing motivation
data were collected at the same time by class and firstly data for 138
students were collected but 122 students were tested and analyzed
except ones who took the test insincerely and dropped any of three
tests.

experiential Writing performance students’ essays collected from
students were evaluated by 3 incumbent elementary school teachers
experienced for more than 5 years. The evaluation was conducted
from 9th to 11th, Nov., 2016. Inter-rater reliability was .894 of Cron-
bach a.

4. Analytic Instruments

In order to analyze the effects of student Emotional Intelligence
and writing motivation on experiential writing performance, Firstly,
correlation analysis was conducted to identify what relation Emotion-
al Intelligence has to writing motivation and writing performance. Be-
sides, simple and multiple regressions were implemented to identify
the effects of Emotional Intelligence on writing motivation and writ-
ing performance and the effects of Emotional Intelligence and writing

motivation on writing performance.
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IV. Results & Discussion

1. Descriptive Statistics of Emotional Intelligence, Writing
Motivation, Writing Performance

This study identified descriptive statistics before examining the
effects of student Emotional Intelligence on writing motivation and
writing performance. <Table 3> shows descriptive statistics of Emo-
tional Intelligence, writing motivation and writing performance.

As a result of the descriptive statistics in <Table 3>, when com-
paring the mean, girl students were higher for Emotional Intelligence
as 140.57 than boy students as 135.62. Girl students were higher for
writing motivation as 69.73 than boy students as 66.28. Girl students
were also higher for writing competency as 22.51 than boy students
as 20.29 so girl students were higher than boy students for Emotional
Intelligence, writing motivation and writing competency. These re-
sults correspond to those by Park - Ka(2009) that verified sex differ-
ence in writing motivation and writing performance for middle school

students.

Table 3. Descriptive Statistics of Emotional Intelligence, Writing Motivation, Writing
Performance

Number of cases Mean SD
M 58 135.62 18.35
Bl F 64 140.57 19.02
Total 122 138.22 18.89
M 58 66.28 14.28
Writing

Motivation F 64 69.73 14.57
Total 122 68.09 14.47

M 58 20.29 413

Writing F o4 oo .

Competency

Total 122 21.46 3.91
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2. Correlations for Emotional Intelligence, Writing Motiva-
tion, Writing Performance

1) Correlations between Emotional Intelligence and Writing Moti-
vation

Correlation analysis was conducted to identify correlations be-
tween Emotional Intelligence and writing motivation. <Table 4> re-
veals correlations between Emotional Intelligence and writing motiva-
tion sub-domains.

<Table 4> shows a relatively higher positive correlation between
student Emotional Intelligence and writing motivation. A sub-variable
of Emotional Intelligence, thinking facilitation showed the highest
correlation of .732 with writing motivation, and positive correlations
with perception and expression of emotion, empathy, use of emo-
tional knowledge and control of emotion in order. Control of emotion
showed a lower correlation. As for sub-variables of Emotional Intel-
ligence, perception and expression of emotion showed a relatively
higher positive correlation of .642 with writing motivation, and cor-
relation with writing efficiency, collaborative interaction, effort and

challenge in order. Perception and expression of emotion showed

Table 4. Correlations between Emotional Intelligence & Writing Motivation(Number
of cases=122)

Writing Collaborative Writing

Variable Motivation Interaction Efficiency Effort Challenge

El .699(**) 579(*) .593(**) .631(*%) .B87(*)
Perception & o o - - -
Expression of Emotion 642(7) 542(7) -595(") -530(%) S507(%)
Empathy .616(*) 516(") 515(%) .560(**) .515(*%)
Thinking Facilitation 732(*%) .589(**) .598(**) 71407 .588(**)
Use of Emotional - - - - -
Knowledge A14(%) 372(*) 277(%) 375(*) A79(*)
Control of Emotion .256(*%) .185(%) .297(%) .209(%) 21

*pL.05, * pl0o1
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correlations of .507~.595 with sub-variables of writing motivation.
Empathy showed a relatively higher positive correlation of .616 with
writing motivation, and correlations with effort, collaborative inter-
action, writing efficiency and challenge in order. Empathy formed
correlations of .515~.560 with sub-variables of writing motivation.
Thinking facilitation showed a higher positive correlation of .732 with
writing motivation, and correlations with effort, writing efficiency,
collaborative interaction and challenge in order. Thinking facilitation
revealed correlations of .588~.714 with sub-variables of writing mo-
tivation. Use of emotional knowledge showed a positive correlation
of .414 with writing motivation, and correlations with challenge, ef-
fort, collaborative interaction and writing efficiency in order. Use of
emotional knowledge revealed correlations of .277~.479 with sub-
variables of writing motivation. Control of emotion showed a relative-
ly lower correlation of .256 with writing motivation, and correlations
with writing efficiency, effort, collaborative interaction and challenge
in order. Control of emotion formed correlations of 121~.297 with
sub-variables of writing motivation but challenge was not statistically

significant.

2) Correlations between Emotional Intelligence and Writing Per-
formance

Correlation analysis was conducted to identify correlations be-
tween Emotional Intelligence and writing performance. <Table 5>
reveals correlations between Emotional Intelligence and writing per-
formance sub-domains.

<Table 5> shows a relatively lower correlation of .250 between
student Emotional Intelligence and writing performance. As for sub-
variables of emotional intelligence, perception and expression of
emotion showed the highest correlation of .276, and positive corre-
lations with empathy, thinking facilitation, use of emotional knowl-

edge and control of emotion in order. Use of emotional knowledge
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Table 5. Correlations between Emotional Intelligence & Writing Performance(Number
of cases=122)

Variable Writing Content Organization Expression
Performance

El .250(%) 273() .183(%) 161
Perception & - - .

Expression of Emotion 276(%) -309(%) 195() Ara
Empathy .229(*) .260(*) 124 170
Thinking Facilitation 224(%) .307(*%) 132 .084
Use of Emotional 114 089 109 102
Knowledge

Control of Emotion 128 .093 152 .100

*pC.05, ¥ p o1

and control of emotion were not statistically significant. As for sub-
variables of Emotional Intelligence, perception and expression of
emotion showed a relatively lower positive correlation of .276 with
writing performance, and correlations with content, organization and
expression in order. Perception and expression of emotion showed
correlations of .174~.309 with sub-variables of writing performance
but variable of expression was not statistically significant. Empathy
showed a lower positive correlation of .229 with writing performance,
correlations with content, expression and organization in order. Empa-
thy formed correlations of .124~.260 with sub-variables of writing per-
formance but organization and expression were not statistically signifi-
cant. Thinking facilitation showed a lower positive correlation of .224
with writing performance, and correlations with content, organization
and expression in order. Thinking facilitation revealed correlations
of .084~.307 with sub-variables of writing performance but organiza-
tion and expression were not statistically significant. Use of emotional
knowledge showed a very lower correlation of .114 with writing per-
formance but it was not statistically significant. As for sub-variables,
there were correlations with organization, expression and content in
order. Use of emotional knowledge formed correlations of 089~.109

with sub-variables of writing performance but content, organization
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and expression were not statistically significant. Control of emotion
showed a very lower positive correlation of .129 with writing per-
formance but it was not statistically significant. As for sub-variables,
there were correlations with organization, expression and content in
order. Control of emotion formed correlations of 093~.152 with sub-

variables of writing performance but it was not statistically significant.

3. Effects of Emotional Intelligence and Writing Motivation
on Writing Performance

1) Effects of Emotional Intelligence on Writing Motivation

Simple regression was conducted to analyze the effects of Emo-
tional Intelligence on writing motivation. <Table 6> shows the results
of the simple regression.

As a result of verifying the contribution of Emotional Intelli-
gence to writing motivation and statistical significance, F statistics was
114.398 and p-value was .000. Emotional Intelligence explained writ-
ing motivation significantly at .001 of the significance level(#=10.696,
p=.000) and 48% of the total variation of writing motivation was ex-
plained by Emotional Intelligence. Linear(regression line) equation
revealing relationship between Emotional Intelligence and writing

motivation may be estimated as follows.
Writing Motivation = -5.873 + .535(Emotional Intelligence)

<Table 6> Simple Regression Results of Writing Motivation on Emotional Intel-
ligence

Dependent Independent Standard
Variable Variable B Error B t p-value F
Writing (constant)  -5.873  6.979 842 402 114.398
Motivation
El .535 .050 699  10.696 .000

R2(ad). R2) =.488(.484)

“* pC.001
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2) Effects of Emotional Intelligence on Writing Performance

Simple regression was conducted to analyze the effects of Emo-
tional Intelligence on writing performance. <Table 7> shows the re-
sults of the simple regression.

As a result of verifying the contribution of Emotional Intelligence
to writing performance and statistical significance, F statistics was
7.997, and p-value was .005. Emotional Intelligence explained writ-
ing performance significantly at .01 of the significance level(7=2.828,
p=.005) and 6% of the total variation of writing performance was
explained by Emotional Intelligence. Linear(regression line) equation
revealing relationship between Emotional Intelligence and writing

performance may be estimated as follows.

Writing Performance = 14.317 + .052(Emotional Intelligence)

<Table 7> Simple Regression Results of Writing Performance on Emotional Intel-

ligence
Dependent Independent Standard
Variable Variable B Error b t p-value F
Writing (constant) | 14.317 | 2.549 5618 | .000 | 7.997
Performance
El .052 .018 250 | 2.828 .005

R2(adj. R2) =.062(.055)

* pcot

3) Effects of Emotional Intelligence and Writing Motivation on Writ-
ing Performance

Multiple regression was implemented to analyze the effect of
Emotional Intelligence and writing motivation on writing perfor-
mance. <Table 8> shows ANOVA table of the multi regression.

As a result of verifying the statistical significance of the model

measuring the effect of Emotional Intelligence and writing motivation
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<Table 8> ANOVA table of Regression Model(n=122)

Sum of Degree of Mean F FolsE
square freedom square p-value
Linear regression 226.536 2 113.268 8.322 .000
Residual 1619.759 119 13.611
Total 1846.295 121

R2(ad. R2) =.123(.108)

on writing performance, F statistics was 8.322 with .000 of p-value so
Emotional Intelligence and writing motivation, independent variables
in the model, explained writing performance of the dependent vari-
able significantly at .05 of the significance level. Besides, 12.3% of the
entire variation of writing performance(10.8% according to adjusted
R-square) was explained by the independent variables in the model.
<Table 9> shows the results of the multiple regression having
Emotional Intelligence and writing motivation as the independent

variables and writing performance as the dependent variable.

<Table 9> Multiple Regression of Writing Performance(n=122)

Unstandardized

Coefficient .
Independent Variable Standa}rc:hzed t p-value
B Standard Coefficient
error
El .002 .025 .010 .086 .931
Writing Performance .093 .032 .343 2.858 .005
(constant) 14.861 2.483 5.985 .000

As a result of verifying the contribution of the independent vari-
ables, Emotional Intelligence and writing motivation to the depen-
dent variable, writing performance with the statistical significance,
independent variables having a significant effect on writing perfor-
mance were writing motivation(=2.858, p=.005) and Emotional
Intelligence in order at .05 of the significance level but Emotional

Intelligence(#=.086, p=.931) was not statistically significant.
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4. Discussion

This study aimed to identify if Emotional Intelligence influences
writing motivation, Emotional Intelligence influences writing perfor-
mance, and Emotional Intelligence and writing motivation influence
writing performance, and also if Emotional Intelligence and writing
motivation may predict writing performance. Followings are inter-
pretations and discussions based on research findings. Firstly, as a
result of the correlation analysis between sub-domains of Emotional
Intelligence and writing motivation, a sub-domain of Emotional Intel-
ligence, thinking facilitation showed a relatively higher correlation
with the effort, a sub-domain of writing motivation. In other words,
when a student writer makes an effort to write, Emotional Intelli-
gence checking if emotion may be used for thinking acts like prob-
lem-solving may have an effect. Accordingly, to increase efforts by
a student when writing, it is needed to use a strategy controlling
emotion for continual cognitive acts. As a result of the correlation
analysis between sub-domains of Emotional Intelligence and writing
performance, perception and expression of emotion, a sub-variable
of Emotional Intelligence, showed a relatively higher correlation with
writing performance. As for sub-variables of writing performance,
content, organization and expression showed higher correlations in
order. Tt reveals that students’ perception and expression of emotion
may have a relatively higher effect on content formation when writing
for friendship and emotional expression. For instance, to be used for
learning, activities for noticing emotion of themselves and others and
expressing their emotion to others may be helpful for students who
have difficulty in shaping the content when writing for friendship
and emotional expression. Secondly, as a result of verifying the con-
tributions of Emotional Intelligence to writing motivation and writ-
ing performance, Emotional Intelligence explained 48% of the entire
variation of writing motivation and 6% of that of writing performance.

It means that Emotional Intelligence has a greater effect on writing
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motivation than on writing performance. The noteworthy thing is that
measuring factors of Emotional Intelligence and writing motivation
are composed mainly of the affective domains but those of writing
performance consist mainly of the cognitive domains. These findings
suggest several suggestions to writing education. Firstly, specific mea-
sures for emotion aspects including Emotional Intelligence to influ-
ence writing performance should be devised. Precedent studies con-
firmed that emotion has to be considered in a significant manner for
student writing. (Driscoll & Powell, 2016; Fartoukh et al, 2012; Vass,
2007). However, Emotional Intelligence and writing performance have
a correlation at a statistically significant level and if ever, shows a very
lower level of influence. The effect of Emotional Intelligence on writ-
ing performance has a level similar to that of research by Choi(2015)
showing that personality traits of a writer has an effect of 5% on writ-
ing performance. As mentioned by Han - Jeon - Kim - Park(2005), it
relates to a fact that our research failed in recognizing clearly invisible
human writing competency-related components and set abilities of
vocabulary, sentence expression and paragraph construction com-
monly regarded to influence processes and results of composition as
writing competency. Emotional Intelligence and writing motivation
are much likely to be connected as psychological factors but spe-
cific measures for expanding the influence of Emotional Intelligence
and writing performance are required. Furthermore, it is needed to
reflect on whether our current writing competency concept based
on vocabulary, sentence expression and paragraph construction abili-
ties is valid or not. Such criteria are valid for cognitive competency
centered on writing but critical consideration is needed on whether
they can cover affective abilities influencing writing like emotion, per-
sonality and attitude. In case emotional aspects including Emotional
Intelligence are important factors in writing performance, approaches
and guidance measures for expanding their influence should be de-
vised in a specific manner. Thirdly, as a result of measuring the effect

of Emotional Intelligence and writing motivation on writing perfor-
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mance, they explained 12.3% of the entire variation of writing perfor-
mance for friendship and emotional expression. It means that student
Emotional Intelligence and writing motivation influence writing per-
formance at a statistically significant level when writing for friendship
and emotional expression. Hence, as for writing for friendship and
emotional expression in a third grade of an elementary school, it is
required to reflect sub-elements of Emotional Intelligence and writ-
ing motivation into learning on writing and make an instructional
-learning measure. Wing & Schutte & Byrne(2006) and Brand(1987)
in their research mentioned about Emotional Intelligence influencing
writing performance and maintained that measures helpful for suc-
cessful writing performance of a writer should be devised while ex-
ploring what happens emotionally in a writing process of a writer and
what difference is there in an emotion state of a writer according to a
theme, reader and a writing environment”. It means that it is needed
to prepare an environment that may deal with the affective areas in
writing education in order to apply Emotional Intelligence to writ-
ing performance, increase its influence and induce positive effects.
Lee(2011: 53) mentioned that writing education must consider the
growth of the affective aspects like self-reflection, personal aspects
like inner development and socio-cultural aspects like interpersonal,
cultural formations. Though not direct and visible unlike cognitive or
compositional abilities, it plays an important role in improving writing

competency of a writer.

V. Conclusion

This study intended to identify the effects of student Emotional
Intelligence on writing motivation and experiential writing perfor-
mance through the comparative analysis. Humans are social beings
that have motive, belief and emotion as well as cognitive competency.

Hence, affective abilities influence writing performance of a writer.
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Paying attention to Emotional Intelligence, one of various affective
areas, this study aimed to examine whether and how much Emotional
Intelligence influences writing motivation and writing performance.
Therefore, data about Emotional Intelligence, writing motivation and
experiential writing performance were collected and analyzed for 122
third-graders at an elementary school located at Gyeonggi-do. Re-
search findings are as follows.

Firstly, as for Emotional Intelligence, girl students surveyed in
their third grade of the elementary school showed the mean higher
than that of boy students. Girl students showed the mean higher than
that of boy students not only for Emotional Intelligence but for writ-
ing motivation and writing performance.

Secondly, for the surveyed third-graders of the elementary school,
Emotional Intelligence and writing motivation revealed a relatively
higher positive correlation of .699. It shows that Emotional Intelli-
gence has an effect on and a relatively higher correlation with writing
motivation. As for sub-variables of Emotional Intelligence, thinking fa-
cilitation showed the highest correlation with writing motivation, and
positive correlations with perception and expression of emotion, em-
pathy, use of emotional knowledge and control of emotion in order.

Thirdly, for the surveyed third-graders of the elementary school,
Emotional Intelligence and experiential writing performance showed
a relatively lower positive correlation of .250. Emotional Intelligence
had a correlation with writing performance but showed a relatively
lower influence. As for sub-variables of Emotional Intelligence, per-
ception and expression of emotion showed the highest correlation
with writing performance, and positive correlations with empathy,
thinking facilitation, use of emotional knowledge and control of emo-
tion in order. Use of emotional knowledge and control of emotion
were not statistically significant.

Fourthly, for the surveyed third-graders of the elementary school,
Emotional Intelligence explained writing motivation statistically sig-
nificantly at .001 of the significance level (1=10.696, p=.000) and 48%
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of the total variation of writing motivation was explained by Emo-
tional Intelligence. It was confirmed that Emotional Intelligence and
writing motivation showed the statistically significant influence and
it was a relatively large one. The great size of influence may be in-
ferred from a similarity between Emotional Intelligence and writing
motivation that are close to the affective factor. Hence, guidance for
Emotional Intelligence is to be devised to improve writing motivation
and relationship between Emotional Intelligence and writing motiva-
tion is to be identified based on correlation data between emotional
intelligence and writing motivation sub-variables. Besides, along with
careful attention to students having lower Emotional Intelligence, it is
needed to examine if there is a relation between solution for negative
problems caused from writing motivation and enhancement of emo-
tional intelligence.

Fifthly, for the surveyed third-graders of the elementary school,
Emotional Intelligence explained experiential writing performance
statistically significantly at .01 of the significance level(1=2.828,
p=.005) and 6% of the total variation of writing performance was ex-
plained by Emotional Intelligence. Emotional Intelligence and writing
performance showed the statistically significant influence but it was
smaller than that of writing motivation.

Sixthly, as a result of measuring the effects of Emotional Intelli-
gence and writing motivation on experiential writing performance, for
the third-graders of the elementary school, Emotional Intelligence and
writing motivation explained 12.3% of the entire variation of experi-
ential writing performance for friendship and emotional expression.
As for experiential writing by third-graders of the elementary school
for friendship and emotional expression, Emotional Intelligence and
writing motivation had a statistically significant effect. Therefore, it is
needed to make an instructional-learning measure reflecting sub-el-
ements of Emotional Intelligence and writing motivation into writing
for friendship and emotional expression.

The affective factors including emotion have an invisible effect
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on student writing performance. Emotion may be one of tools for
estimating behaviors that writer shows from writing motivation and
writing performance and one of learning factors to be checked and
managed for positive writing performance. Therefore, it is needed to
grope for writing education measures actively considering emotional
aspects including Emotional Intelligence. Moreover, research to de-
vise measures for using the affective factors including emotion is to

be expanded.
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ABSTRACT

The Effects of Emotional Intelligence & Writing
Motivation on experiential writing performance

: Focused on Third Graders in an Elementary School

Choi, Jongyoon

This study aims at analyzing The Effects of Emotional Intelligence
& Writing Motivation on experiential writing performance. Hence,
data were collected by random sampling on emotional intelligence,
writing motivation and experiential writing performance for 122 stu-
dents from B elementary school located at Gyeonggi-Do and descrip-
tive statistics, correlation and regression analyses were conducted. Re-
search findings are as follows. As a result of the correlation analysis,
there was positive correlation of .699 between emotional intelligence
and writing motivation and positive correlation of .250 between emo-
tional intelligence and experiential writing performance. As result
of measuring effects of emotional intelligence on writing motivation
and performance, emotional intelligence had a relatively higher ef-
fect on writing motivation but a lower effect on experiential writing
performance. Writing performance requires integration of cognition
and emotion. Accordingly, it is needed to conduct following studies
on relation between writing performance and emotion in addition to

emotional learning measures for writing.

KEYWoRDs Emotional intelligence, Writing motivation, Writing performance
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APPENDIX 1. Emotional Intelligence & Writing Motivation measurement
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