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I. Introduction

The unilateral transmission process of knowledge, where teach-
ers speak and students listen, has long been acknowledged as an
undesirable form of teaching and learning. Today’s pedagogical dis-
cussion emphasizes learners’ active thinking, not the process of in-
jecting knowledge into them. The learner’s status has changed from
‘education consumer’ to ‘education sovereign’ (Lee, 2020, p. 245). The
2015 national curriculum also presents critical and creative thinking
abilities as core competencies.

The theoretical curriculum is represented in specific textbooks,
where they function as a path for planning and practicing teaching
and learning. (Nam, 2012, pp. 56-58) That is, textbooks function as
concrete objects that mediate between the abstract curriculum and
specific actual classes. Consequently, analyzing and evaluating text-
books is important for improving teaching and learning.

Recent discussions on grammar education have also emphasized
stimulating learners’ thinking. This viewpoint suggests that grammar
textbooks should be constructed to stimulate learners’ thinking be-
yond providing faithful educational content. In this context, ‘ques-
tions’ play a key role in stimulating learners to think actively.

The questions in the textbooks are suitable for achieving the pur-
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pose of education (Turner, 1989, p. 58) as they induce students to en-
gage in activities and stimulates them to think about special problem
situations. Therefore, to improve grammar teaching and learning by
enabling learners to actively think, the questions presented in gram-
mar textbooks require special attention.

In this study, QCSS (The Question Category System for Science),
an analysis framework suggested by P. E. Blosser, was used to analyze
questions included in five types of Language and Media textbooks.
As will be described later, this study does not consider that the ques-
tion requiring convergent thinking is a non-educational question and
the question requiring open thinking is an educationally more appro-
priate question. Therefore, the purpose of this study is not simply to
classify the questions of textbooks, but to explore how the questions
of textbooks are presented by type and how each can be improved.
The results of this study are expected to aid in the selection and de-
velopment of grammar textbooks under the accreditation system in
the future and contribute to the revitalization of research related to

textbook evaluation.

I1. Background

1. Textbook analysis studies from the perspective of gram-
mar education

Textbooks function as concrete objects that mediate the abstract
curriculum and the practices of actual classes. In this respect, from
the perspective of grammar education, several studies have been con-
ducted to analyze textbooks to improve grammar teaching and learn-
ing.

Textbook analysis studies from the perspective of grammar edu-
cation typically focus on the following topics: ‘principles of textbook

development’, ‘textbook selection’, ‘description of grammatical items’,
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and ‘materialization’.!

Table 1. Studies on the analysis of textbooks from the perspective of grammar
education

Category Studies

Principles of textbook

development Joo (2006), Sin (2006), Min (2007), Jeong (2009), Min et al. (2016)

Textbook selection Nam et al. (2011), Kim et al. (2012), Nam et al. (2012), E. S. Kim et

al. (2014)
Description of Lee (2012), J. T. Lee (2015), H. J. Lee (2015), Oh and Jo (2016),
grammatical items Yang (2017)
Materialization Park (2011), Kim (2016), Noh (2017), Yang (2020), Kim and Choi (2021)

The studies by Joo (2006), Sin (2006), Min (2007), Park (2008),
Min et al. (2016), Oh and Jo (2016), and Choi and Lee (2021) in the
principles of textbook development studies have discussed various
issues related to the principles of grammar textbook development
instead of critically analyzing already published textbooks.

‘Textbook selection” has been discussed in studies by Nam et
al. (2011), Kim et al. (2012), Nam et al. (2012), and E. S. Kim et al.
(2014). As government-authorized textbooks began to become more
commonly used, teachers in the school field gained experience in
textbook selection. Therefore, from the perspective of grammar edu-
cation, research related to textbook selection is continuously being
conducted. The common factor in these studies is the necessity to
revitalize discussions on textbook evaluations. As pointed out by E.

S. Kim et al. (2014, p. 413), the discussion on textbook evaluation

1 For the convenience of discussion, each study was classified as shown in Table 1, but
actual studies are often related to several categories at the same time. For example,
Kim and Choi (2021) which analyzed the inquiry tendencies of textbooks is a study
that focuses on materialization, but this study is also related to textbook development
and textbook selection. The classification result in Table 1 is the result of determining

where the main focus of each study is.
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began to become active as Korean language government-authorized
textbooks began to be published. Since the selection of textbooks is
based on textbook evaluation, textbook evaluation studies saw a re-
vitalization on account of the introduction of government-authorized
textbooks.

Studies related to the description of selected grammar items in
textbooks include Lee (2012), J. T. Lee (2015), H. J. Lee (2015), Oh
and Jo (2016), and Yang (2017). These studies typically focus on is-
sues related to the composition and content description of textbooks
in relation to sentences (Lee, 2012), honorific category (Lee, 2015),
phonological function (Lee, 2015), parts of speech (Oh & Jo, 20106),
and word formation (Yang, 2017).

Studies on materialization were interested in “the way the select-
ed educational content is implemented as a textbook” rather than in
“what educational content was selected and published in the text-
book.” These include Park (2011), Kim (2016), Noh (2017), Yang
(2020), and Kim and Choi (2021). Park (2011) studied the way in
which an example text is presented in textbooks, Noh (2017) stud-
ied the visualization of examples in textbooks based on visual input
enhancement theory, and Yang (2020) analyzed aspects of learning
activities in texts.

Kim (2016), and Kim and Choi (2021) analyzed the inquiry ten-
dencies of textbooks through the method suggested by W. D. Romey.
They attempted to contribute to the process of textbook development
and selection by analyzing the inquiry tendencies of the textbooks.

Previous studies have demonstrated the importance of textbooks
in the planning and practice of teaching and learning in grammar ed-
ucation. In particular, since the Korean language government-autho-
rized-textbook began to be used, research on textbook evaluation has
been active, and discussions on the composition of textbooks neces-
sary to make learners construct meaningful educational experiences
have continued. Based on the achievements of these previous studies,

this study aims to contribute to the development and improvement of
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the textbook selection process by analyzing the questions presented
in the textbook.

2. Studies on the analysis of questions in textbook

As the questions in textbooks function as useful devices to stimu-
late learners’ thinking, research on the question analysis of textbooks
in various subjects has been conducted.

In these studies, questions in textbooks were classified and ana-
lyzed according to the question-type classification system proposed
by Bloom, Moore, and Blosser.

Many studies that analyzed the questions in textbooks used The
Question Category System for Science (QCSS) presented by Blosser.
The QCSS is a category system that classifies questions into four major

types: managerial, rhetorical, closed, and open.

Table 2. Major types of questions (Blosser, 2000, p. 3)

Question type Question function
Managerial To keep the classroom operations moving
Rhetorical To emphasize a point, to reinforce an idea or statement

To check the retention of previously learned information, to focus

Closed thinking on a particular point or commonly-held set of ideas

To promote discussion or student interaction; to stimulate student
Open thinking; to allow freedom to hypothesize, speculate, share ideas
about possible activities, etc.

Managerial questions are those used by the teacher to keep the
classroom operating to move activities (and students) toward the de-
sired goals for the period, lesson, or unit. These include questions,
such as “Will you turn to page 15”, which is a managerial question.
Teachers also use rhetorical questions to reinforce a point or for em-
phasis, such as “The green coloring matter in plants is called chloro-
phyll, right?” (Blosser, 2000, pp. 3-4). Managerial and rhetorical ques-
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tions are mainly uttered orally by teachers, and are often excluded
from analysis when analyzing questions in textbooks.
Studies that have analyzed the questions of textbooks using QCSS

are as follows.

Table 3. Studies that analyzed the questions of textbooks using QCSS

Subjects Studies
. Choi and Lee (2012), Kim et al. (2014), Kim and Lee (2016), Kim and Kim
Science
(2018)
Practical arts OH et al. (2020)
Moral education | Jang (2017), Lee (2022)

The studies that analyzed the questions of textbooks using QCSS
took textbooks of various subjects, such as Science, Practical arts, and
Moral education, as the subject of analysis. The need for textbook
evaluation studies is increasingly emphasized in grammar education;
however, studies that analyze the questions of grammar textbooks us-
ing QCSS have not yet been conducted.

Another implication that can be obtained by examining previous
studies is that it is necessary not only to look at the ratio by type of
questions in textbooks, but also to examine the specific aspects of
questions in textbooks when analyzing questions. Previous studies
using the QCSS have mainly focused on presenting the ratio of ques-
tions by type in textbooks. However, it is difficult to examine in depth
the points of discussion related to the questions in textbooks by ex-
amining only the number and ratio of questions. With the same point
of view, the discussion of Chung and Shin (2021) which the ratio of
questions by type itself cannot be an absolute criterion for dividing

good and bad classes becomes relevant.? Therefore, this study also

2 Chung and Shin (2021) analyzed the teacher’s questions, not the questions of the text-
books. However, Chung and Shin’s (2021) argument that only the ratio of questions

by type cannot lead to in-depth discussion through question analysis is also valid.
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analyzed the questions in detail for each type rather than simply pre-

senting the ratio by question type.

III. Methods

In this study, the ‘sentence’ units of five types of Language and
Media were analyzed. Of course, the questions of all units in all text-
books are useful as subjects of analysis. However, given that the con-
tent and composition of the question are affected by the educational
content, additional discussions are needed to consider the contents
of each grade and unit to analyze the composition of the question by
grade and unit.

In this study, the analysis targets were limited to prevent further
discussions from becoming too long and to focusing on question
analysis. Therefore, this study selected the ‘sentence’ unit of five types
of Language and Media as the starting point of the inquiry analysis
study of grammar textbooks using QCSS. In this study, the ‘sentence’
unit was judged to be suitable for analysis in that the educational con-
tent related to ‘sentence’ is considered the main educational content
of grammar education from elementary school to high school.

Table 4 shows the textbooks and units that this study used as the
subject of analysis, and the classification codes that were assigned ac-

cording to the textbooks for the convenience of notation.

Table 4. Chapters of textbooks analyzed

Publisher Authors Chapter Code
Chunjge Min et al. (2019) V.1, Constructhn of sentences and T
Education grammatical elements

Mirae N Bang et al. (2019) 2.(3) Sentences Tb

when analyzing questions in textbooks
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) 2.(2) Construction and utilization of sentences
Visang K. K.Lesetal (2019) 2.(3) Effects and utilization of grammar elements e
Jihaksa S. H. Lee et al. (2019) I1.3. Sentences and grammar elements Td
Changbi Choi et al. (2019) 11-1.(3) Construc‘m‘on of sentences and Te
grammatical elements

The questions in the textbook were classified and analyzed ac-
cording to the QCSS presented by Blosser. As mentioned eatrlier, the
QCSS is a category system that classifies questions into four major
types: managerial, rhetorical, closed, and open. However, among
these, managerial and rhetorical questions are mainly questions ut-
tered orally by teachers, and in previous studies that analyzed text-
book questions using QCSS, these two types of questions were not
included in the analysis. Therefore, in this study, the questions in the
textbooks were first classified into closed and open questions.

Closed questions are those which have a limited number of ac-
ceptable responses or “right answers” (Blosser, 2000, p. 4). “What is
the capital of South Korea?” fits into this category. Open questions
anticipate a wide range of acceptable responses (Blosser, 2000, p. 4).
“What are the characteristics of Korean?” fits into this category.

Next, the QCSS classifies closed questions into cognitive-memory
questions and convergent thinking questions, and open questions
into divergent thinking questions and evaluative thinking questions
(Blosser, 1973/1987, p. 16).

Table 5. Question function according to question type

Question type Question function

Cognitive-memory operations

Closed question Convergent thinking operations

Divergent thinking operations

Open guestion Evaluative thinking operations
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These four types of questions can be described as follows. First,
cognitive-memory questions require learners to respond by recalling
what they have learned or experienced before. For example, “What is
the part of speech for a chair?” and “What are the names of the three
types of rocks?”, are cognitive memory questions.

Second, convergent thinking questions require the analysis and
integration of data presented to learners or data remembered by learn-
ers. Questions that require learners to apply what they have learned
to other problems are also convergent thinking questions. The cogni-
tive-memory questions and convergent thinking questions are closed
questions, which possess a small number of “right answers”.

Third, divergent thinking questions require a wide range of ac-
ceptable responses. This includes questions that do not present suf-
ficient conditions to limit the learners’ responses. divergent thinking
questions stimulate learners’ creative thinking.

Finally, evaluative thinking questions require learners to critically
analyze the situation or justify the presented answer with reasonable
criteria. Questions, such as “Should the meeting be bound?”, belonged
to the evaluative thinking questions category.

According to the discussion above, in this study, questions in the
‘sentence’ unit in the five types of Language and Media were classi-
fied into ‘cognitive-memory question, convergent thinking question,
divergent thinking question, and evaluative thinking question’® To
accurately understand the learner’s response to each question during
question analysis, the teacher’s guidebook was also referenced.

Finally, it is necessary to set specific analysis target ranges and

criteria. In this study, the questions in Language and Media textbooks

3 In previous studies using QCSS, questions were classified into smaller categories
according to additional criteria. However, there is a problem in that it is difficult to
deepen the discussion of questions for each category if the categories are excessively
subdivided. In this study, it was not only intended to present the ratio of questions by
type, but also to discuss questions by type. Therefore, in this study, the analysis was
conducted by dividing the questions into only four types as presented in Table 5.
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were analyzed under the following criteria.

First, in this study, only interrogative sentences were not included
in the scope of questions. In previous studies that analyzed textbook
questions using QCSS, only interrogative sentences were not ana-
lyzed. In this study, referring to the discussion of Lee (2022, p. 183),
questions are viewed as “questions raised to foster students’ learn-
ing activities and questions that induces and urges students’ think-
ing.” Therefore, among the textbook activity tasks, sentences that urge
learners to think were included in the questions and analyzed, even if
they were request sentences.

When the upper and lower questions were presented together,
only the lower questions were analyzed to avoid duplication. In some
cases, when only the upper question was presented, it was used as
the subject of analysis (See Figure 1). If “Let’s explore the construction
of various sentences through the following activities”, “Let’s under-
stand the construction of sentences”, and “Let’s say whether the next
sentence is simple sentence or complex sentence”, were presented

simultaneously only the lowest question was used for analysis.

[cre #ss Sai croret 2uel Meig BN 2, |

™. Not included in

[1 a0 meg mota xp |- analysis

[ @ che 2301 28904 B2BAA 24 24|

* B7F sl " Included in
« 1z WA} @iy gic) analysis

Figure 1. Questions included in the analysis target and questions not included (Min
et al.,, 2019a, p. 160)

In addition, referring to the analysis criteria set by Jang (2017)
and Lee (2022), when two types of questions were presented within
one sentence, each was considered as one analysis unit.

The following are the additional criteria considered in relation to
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the classification of question types. According to Blosser (1973/1987,
p. 37), the same question can be classified differently depending
on the context. For example, “How does flowing water wear away
stones?” can be a cognitive-memory question or a convergent think-
ing question, depending on previous learning. Therefore, when clas-
sifying the types of questions, the context of the textbook was consid-
ered together by checking the teacher’s guidebook.

The questions were usually classified according to the criteria
presented above, but there were some instances where the classi-
fication of question types diverged from this pattern. The first is a
classification problem between a convergent thinking question and
a divergent thinking question. There are questions that infer that the
actual learner’s response will not be diverse, although it is composed
of a form that can elicit various responses without the right answers.
In this study, even though it is inferred that the majority of learners
will respond in one direction, questions for which an acceptably wide
range of responses are possible are classified as divergent thinking
questions.* For example, in Figure 2, “Let’s think about the expression
effect of the passive expression used in the next sentence” was classi-

fied as a divergent thinking question.

(2) O& =3¢ AHE-E o5 B39 B A 7994 P 24,

7 ¢ 21 =2 g g 7P oo E e to 2 Hsign,

Figure 2. An example of divergent thinking question (Min et al., 2019a, p. 171)

4 These questions can be classified as convergent thinking questions or as divergent
thinking questions depending on how the teacher organizes the class in the actual
classroom. These questions may even be a cognitive memory question. Discussions
related to this were described later in chapter IV. As described above, in this study, the
type of question was classified by determining what response the questions require
by referring to the teacher's guidebook.
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Next, since the distinction between the cognitive-memory ques-
tion and the convergent thinking question is ambiguous, it was neces-
sary to set the standards for it. In this study, questions that could be
answered by looking at the contents of the textbook were classified
as cognitive-memory questions, and questions that required the appli-
cation of the content learned in the textbook to a given material were
classified as convergent thinking questions.

For example, in Figure 3, “Let’s write down in the blank what
the sentence component corresponds to the following description” is
classified as a cognitive-memory question because it can be answered
as it is by looking at the contents of the textbook. In Figure 3, “Let’s
compare the meaning between the next paired sentences and write
down in parentheses what the underlined sentence components are”
is a question that requires application to a new problem situation, so

it is classified as a convergent thinking question.

1. ch2 2ol shetsh= 22 50| SQUK| HiZhof Xof HAY,

LTS
BUS 0|Fc ol 30| == 25 48 — T
MEoiel S5 o] =he 23 dE — ==
HRHE +Mehe 2F HE — B0
T2 BEYE M6k 7 R i S0
F0ie| SE Mel. 8T mE dHch= B 4R - Mz0|
BEOM % EE MEiLt 820 FHE USHIE 2R H4R — 70

An example of cognitive-memory question
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An example of convergent thinking question

Figure 3. Examples of cognitive-memory question and convergent thinking ques-
tion (S. H. Lee et al., 2019b, p. 101)

Finally, it is necessary to set a criterion for distinguishing between
divergent thinking and evaluative thinking questions. Both divergent
thinking and evaluative thinking questions may require learners to
present their opinions. However, evaluative thinking questions are
distinguished from divergent thinking questions in that they require
learners to defend their own opinions according to reasonable crite-
ria. The following are examples of divergent thinking and evaluative

thinking questions presented by Blosser (1973/1987).

Table 6. Examples of divergent thinking questions and evaluative thinking ques-
tions (Blosser, 1973/1987, pp. 26-37)

Question type Example sentences
Divergent thinking « What can we do if all the water is contaminated?
question « When can we send a human spacecraft to Venus?

Evaluative thinking « Is Abortion Wrong?
question « Should we implement a birth control policy?

Therefore, in this study, questions that required learners to prac-
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tice ‘probable prediction’ or ‘application” were included in the divergent
thinking question. In addition, questions dealing with the problem of val-
ue, not the problem of facts, and questions that required learners to de-

fend their arguments were included in the evaluative thinking question.

IV. Results and Discussion

First, the questions in the textbook were divided into closed and

open questions, and the frequency of each is shown in Table 7.

Table 7. The ratio of closed questions and open questions in each textbook

Textbooks Closed questions Open questions
Ta 15 9
Tb 27 1
Tc 39 15
Td 71 9
Te 15 1

Language and Media textbooks contained fewer open questions
than closed questions. In particular, there is only one open ques-
tion regarding Tb and Te. It is important to note that a high rate of
closed questions does not mean that it is a bad textbook, and a high
rate of open questions does not suggest that it is a good textbook.
Chung and Shin (2021) discussed that higher-level questions (open
questions) are not always more effective than lower-level questions
(closed questions), and that no judgment can be made based on the
frequency of higher-level questions alone.

Next, the questions are divided into ‘cognitive-memory ques-
tions’, ‘convergent thinking questions’, ‘divergent thinking questions’,
and ‘evaluative thinking questions’, and the frequency of each is

shown in Table 8.
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Table 8. Frequency of four type of questions by textbook

Text- | Cognitive-memory |Convergent thinking| Divergent thinking | Evaluative thinking
books questions questions questions questions

Ta 0 15 9 0

Tb 0 27 1 0

Tc 1 38 14 1

Td 6 65 9 0

Te 0 15 1 0

As shown in Table 8, most of the closed questions were con-
verted thinking questions and most of the open questions were di-
vergent thinking questions. In this study, the characteristics of each
type of question were viewed and analyzed by referring to Blosser
(1973/1987). To deepen the discussion on the question in the textbook,
it is necessary to examine the question in detail by type of question.

First, the characteristics of the cognitive memory question includ-
ed in the textbook are as follows. Korean textbooks generally start
with the introduction stage, go through the learning stage, and com-
prise the final stage (Song, 2017, p. 164). It can be seen that the cog-
nitive-memory questions, which remind learners of what they have

learned, are all presented at the final stage of the last part of the unit.

> 23 75| | RET NS ElsH= BS
1. 20| MMl Izt 2XS 225k, 7|21 JHES Malsh X},
oAl B
2+
=23 A2E
012t M=0{7} 5 Zo{et Mzofe] A7
LIEH = 25t = 6 0JA LiER K= 23t
olemxt O|oZI2%
‘ SRIZHS Z&shl it H0| 0[0f71 Z2T ‘
o| Zoax}
M HiDo

Figure 4. An example of cognitive-memory question (S. H. Lee et al., 2019b, p. 107)
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“Let’s classify sentences according to the structure of sentences
and organize basic concepts,” presented in Figure 4, is an example of
cognitive-memory questions presented at the end of the unit. Cogni-
tive-memory questions were found only in Tc and Td textbooks and
not in the remaining three textbooks. In the Ta, Tb, and Te textbooks,
questions were constructed at the end of the unit to allow learners
to check the content learned through convergent thinking questions.

Although it is necessary to have questions to confirm what has
been learned, it is difficult to expect that interaction in the form of
question-and-answer will play a significant role in the development
of higher-level thinking skills. It can be seen that it is natural that
cognitive-memory questions are not included in many textbooks. Of
course, convergent thinking questions also belong to closed ques-
tions that require a small number of correct answers, but compared
to cognitive-memory questions in which the correct answer can be
checked directly through the content of the textbook, it can be said
that they require a higher level of thinking from learners.

Next, let us look at the convergent thinking questions included
in textbooks. Most of the closed questions in Language and Media
textbooks are convergent thinking questions. Among the convergent
thinking questions, many presented data to learners and demanded

interpretation of the presented data based on what they had learned.

1. [ SS22 ISEo= HiFo| BAt,
« Y7} 2.0] €he gkokct

— 19| 0| LtofiA| Biict,

-9t ohgTie FAE By

— OISCHR BRIt F0A EXct.

+ BHo] Zol2 PHrL.

— 30|17t SHoil 2fsh 74

Figure 5. An example of convergent thinking question 1 (K. K. Lee et al., 2019b, p. 68)
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The question “Let’s change the following active sentences into
passive sentences” presented in Figure 5 shows an example of a con-
vergent-thinking question. This question is presented immediately
after the text description of active and passive sentences, allowing
learners to apply what they have learned to other problem situations.
Convergent thinking questions are usually presented at the end of the
chapter or after explaining the content of the text.

However, it was also possible to find examples of convergent
thinking questions presented prior to the explanation in the text. The

following are the questions included in the Tc textbook.

Che 20| XiHABIS 2RO EEE LS Olofl U= SELS HIF0] HX}

- (2 2% Bteh7t ol e,

— 11 ¥Z 51717t ofFL.

- 23] (vjeiztero] 3lyelc Tr3ict,

— F3l= H2|7[210| 22| ERC

Figure 6. An example of convergent thinking question 2 (K. K. Lee et al., 2019b, p. 53)

“Let’s change the sentence in parentheses so that the next sen-
tence becomes a natural sentence,” presented in Figure 6 is an exam-
ple of the convergent thinking questions presented prior to the text
of the textbook. Learners can respond to the question by intuition,
even if they do not know the grammar terms. Through this ques-
tion, learners can intuitively understand what “embedded sentence”
is, prior to learning about “embedded sentence” in earnest. Therefore,
it was judged that this question was suitably constructed to promote
the learners’ thinking.

However, not all questions presented before the text explanation

were properly constructed. The following question is also included in
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Tc textbook and presented before the text description.

ne,
N
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Figure 7. An example of convergent thinking question 3 (K. K. Lee et al., 2019b, p. 51)

“Let’s think about the structure of the following sentences” in
Figure 7 is an example of a convergent thinking question presented

before the explanation of the text in a textbook.5 Unlike the previous

5 Looking at the sentence of this question alone, this question can be viewed as an
open question that requires acceptable responses in a wide range. However, given the
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question in Figure 6, this question is difficult to answer when learners
have not yet learned the content of the text. Therefore, the question
in Figure 7 must be adjusted to be presented below the relevant text
in the textbook.

Since the explanatory text of the textbook directly explains the
structure of the sentences in Figure 7, it can be said that the sentences
in Figure 7 were presented in advance as example sentences for ex-
plaining the text. However, if the sentences in Figure 7 are present-
ed for this purpose, it will be necessary to appropriately modify the
question. With the current composition, it is difficult for learners to
respond appropriately to the question, “Let’s think about the structure
of the following sentences.”

Among the convergent thinking questions, cases that required lo-
cation adjustment were identified. To present the convergent thinking
question before the text content, it is necessary to configure the ques-
tion so that learners can respond without learning the text content.

Next, let us take a look at the divergent thinking questions ques-
tions included in the textbook. The divergent questions are not ques-
tions that require a few correct answers, but questions that require a
wide range of responses, and most of the open questions included in
the textbook were divergent thinking questions. Divergent thinking
questions can promote learners’ open thinking. The divergent think-
ing question could be examined at the introduction, learning, and fi-
nal stages of the textbook. The following is an example of a divergent
thinking question presented in the Ta textbook.

In Figure 8, there is a question that requires learners to answer

why impersonal subject honorification is frequently used.

context of the text presented with the question and the example responses presented
in the teacher's guide book, the question can be judged as a closed question that

requires a small number of right answers.
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Figure 8. An example of divergent thinking question 1 (Min et al., 2019a, p. 167)

In response to this question, learners will be able to present vari-
ous opinions based on their experiences in language life and what
they have learned. As such, divergent thinking questions induce learn-
ers to think in various directions by requiring unrestricted responses
to problem situations. However, it is necessary to review whether
these divergent thinking questions can be used to stimulate learners’

creative thinking in actual classes.

(2) T Bl AHS-E 35 HH) HH waki FolUK) A2 BA,

AR AT 23, B e e 7Y 2dE e T 2 wEA:

Figure 9. An example of divergent thinking question 2 (Min et al., 2019a, p. 171)

Figure 9 presents the divergent thinking question, “Let’s think
about the effect of passive expression used in the next sentence.” The
expected response to the question provided in the teacher’s guide-

book is presented in Figure 10.
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Figure 10. An example of learner’s expected responses presented in the teacher’s
guidebook (Min et al., 2019b, p. 356)

As shown in Figure 10, the teacher’s guidebook often has only
one expected response to a divergent thinking question. As discussed
earlier, the same question can also be a convergent thinking question,
a divergent thinking question, or even a cognitive memory question,
depending on how it is used in class. If a teacher looks at the teach-
er’s guidebook in Figure 8 and presents “right answers” to questions
to learners, this question will no longer be able to stimulate students’
divergent thinking. Therefore, the teacher’s guidebook should pres-
ent expected responses in various directions as much as possible for
divergent thinking questions.

Finally, let us take a look at the evaluative thinking question.
The evaluative thinking question deals with the problem of value,
not the problem of fact, and requires learners to defend their argu-
ments against one position using reasonable criteria. The following is
an example of the evaluative thinking question presented in the Tc
textbook.
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Figure 11. An example of learner’s expected responses presented in the teacher’s
guidebook (K. K. Lee et al., 2019b, p. 77)

Figure 11 presents a question to discuss the appropriateness of
expressions used in SNS.® Learners will be able to decide whether the
expressions used on SNS are ‘appropriate’ or ‘inappropriate’ based
on their own language life experience. In addition, based on reason-
able grounds for their position, they may have discussions with fellow
learners who have a different position.

In the chapters of the textbook subject to the study, only one
question belonging to the evaluative thinking category was found. Tt
can be seen that the low proportion of the evaluative thinking ques-
tion is due to the characteristics of grammar education content.

6 As previously stated in III. Method, in this study, when two or more types of ques-
tions were contained in one sentence, each was used as a unit of analysis. Among
the questions in Figure 9, “Talk about the experience of using these expressions” was
classified as a cognitive-memory question, and “Let’s discuss the reason and appropri-
ateness of using these expressions” as an evaluative thinking question.
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However, from the perspective of grammar education, there is
not without material that can stimulate learners’ evaluative thinking.
Previous studies have emphasized learners’ inquiry into language
phenomena in grammar education. Kim (2020), which re-examined
‘Issues’ as the content of Korean Grammar Education, classified issues
related to language phenomena into academic issues and daily issues,
and reviewed them as contents of Korean Grammar Education. Issues,
such as “Is it right to point out the spelling of strangers in the Inter-
net space?” and “Is the use of abusive language by Korean teenagers
a problem or a culture?” can be implemented as a question that can
stimulate evaluative thinking in grammar textbooks. To implement a
question that can stimulate learners’ evaluative thinking in grammar
textbooks, the activation of discussions related to this should be pri-

oritized.

V. Conclusion

This study attempted to present a direction for improving gram-
mar textbooks by analyzing the questions included in grammar text-
books. The questions were analyzed using the QCSS presented by P.
E. Blosser, and accordingly, the questions included in the ‘sentence’
unit of five types of Language and Media were divided and analyzed
by type.

In this study, the questions included in the textbook were exam-
ined by type. The implications of this search are as follows.

First, among the questions included in the convergent thinking
question, there were questions that needed to be appropriately re-
constructed. Questions that learners cannot answer without learning
the text should not be located before learning. Therefore, for some
convergent thinking questions, the sentence must be modified or the
position of the question must be adjusted.

Second, some of the questions in the form of divergent thinking
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questions had room to be used as convergent thinking questions or
cognitive memory questions in actual classes. The divergent thinking
question needs to be reorganized to stimulate learners’ wide thinking.
It is also necessary to include more learners’ expected responses in
the teacher’s guidebook.

Third, it is necessary to include more evaluative thinking ques-
tions in textbooks. Recently, discussions on how to use socio-linguistic
issues as the content of grammar education are also being discussed
in grammar education, so it is necessary to activate the composition
of questions that can stimulate learners’ evaluative thinking.

In this study, only the ‘sentence’ unit of the Language and Media
textbook was examined. However, it will be necessary to conduct a
question analysis for more textbooks in the future. In addition, in this
study, the questions of the textbooks were analyzed. It is necessary to
conduct a follow-up study that uses learners’ responses to questions
as an analysis target. It is hoped that this study will serve as the basis

for such follow-up research to be actively conducted.

* Submitted 2022.12.2.
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Accepted 2022.12.21.
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ABSTRACT

A Study on the Question Analysis of
Language and Media Textbooks

: Focused on the ‘Sentence’ Unit

Kim, Beomjin

In this study, questions included in the ‘sentence’ unit of five types
of Language and Media were divided and analyzed by type using the
QCSS presented by P. E. Blosser. The analysis confirmed that the ratio of
closed questions was higher than that of open questions, that most of the
closed questions were included in the convergent thinking question, and
that most of the open questions were included in the divergent thinking
question.

The analysis of the questions in the textbook classified by type had
the following implications: First, among the questions included in the
convergent thinking question, some needed to be modified or positioned.
Second, some questions in the form of divergent thinking questions need
to be reconstructed to stimulate learners’ wide thinking. Third, it is neces-

sary to include more evaluative thinking questions in textbooks.

KEYWORDs Korean grammar education, Textbook analysis, QCSS, Question in
textbook, Question analysis
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