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<Abstract>

The Study on the Instruction for Creativity
based Problem-Based Learning

Choi, In-ja

This essay seeks to new instruction model for Creativity based
Problem-Based Learning. This essay have a new angel on the
creativity.

That is, creativity is not individual active cognition, but
‘contextual construction' in concrete reality. So, the established
instruction, strategy-based learning which teacher transmit
expression strategy to student has a limit in relation to creativity.

Judging from the point of view of post-structure curriculum,
student have a generative relation to knowledge. Such knowledge
possess of characteristics of knowing. In such case, the
instruction is not characteristics of linear transmission. It is
characteristics of integrated net-work.

From this point, Problem-Based Learning is appropriate to
forming creativity. This model goes on in the following way.

1) Teacher offers authentic problem, which is related to real,
concrete context. And he offers various material for student to
solve the problem and criticise it with student.

2) Student determine the target for learning and solve the
problem by group discussion. In this stage, student construct
established model in given context.

3) Student generate knowledge. This knowledge is not
objective, universal. But it is contextual knowledge suited to 'here
and now'.



